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INTRODUCTION

There are 3.2 million public school teachers educ
attendingpublicPKL2 school s, accordi ng t @entérforeEdudatich. Depart me

Statistics NCES).

NCES Schools and Staffing Surveys also show that, in-28Qthe latest year for which these
data are published), about 146,500 of these teachers (4.3tpa&reennew hires who had never
taughtbeforé 92, 500 were new coll ege graduates and 54,000
had a college degree but had not enterachiag right out of college5ASS

Who teachers are, where they are coming from and what they think are of great interest to every
segment of society. The National Center for Education Information (NCEI) has been studying
teachers since 1979It has conducted fiveational surveys of teacherdn 1986, 1990, 1996, 2005
and 20171 all designed to find out who they are and what they think about a wide array of issues
facing the teaching profession and educationingenéd¥aC E | 6 s svayspf teachessinmall
years have been dr awn databasmoftdaxchel€E|l Dat aaRpt esevhl 6s
teachers in each year surveyed are drawn to reflect the distribution of teachers by state in the United
States.

In 2011,NCEI surveye®,500 randomly selectd¢t-12 public school teachefsr om MDR& s
database of teachefdpvember 10, 2010 June 20, 2011 using a-&m mail and online survey
guestionnaire. Usable surveys were completed by 1,076 teachers, representing a 43 percesg respon
rate. Thisreport,PROFILE OF TEACHERS IN THE U.S. 2011s based on the results of N@E$
2011 surveyf public school teachers in the United Stakdany questions asked in the earlier surveys
of teachers were also asked in 2011, so comparisons deebaween teachers now and in those
earlier years.

For the sake of simplicity, a year at the head of a column in this publication refers to public school
teachers surveyed by NCEI in that year. In some cases, totals do not add to 100 percent, due to
rounding.

We have also included in an appendix tables of responses to the questions in the salivey fo
respondents, as well as by route to teaching, year

Many people helpkmake this project a succebwuish to thank those who helped design the
guestionnaire, which, thanks to their input, underwent numerous revisions and improvements. |am
grateful to the StuddgBroup who provided suppdidr this projectand to Janet Pilcher and Robin
Largue for theiinput and editing all along the way

Special thanksgoto$tke n Gr i ffin of the Florida State Univers
who came through, once again, with data entry and analysis prograresdhbed us to analyze the
data thoroughly.

I am most grateful to Alice Linnajarvi whose tireless efforts in generating tables and charts paid off
and have made this report so informative and graphic.

Lastly, thanks to all the teachers who took theettmcomplete the survey and made it possible to
provide this informative profile of teachers in the United States.

Emily Feistritzer
July 29 2011
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EXECUTIVE SUMMARY

K-12 public school teachers in the United States are amazingly similairogeil hey constitute a
unique profession that has splbpagated itself for at least the last half century. But, due to an influx
of individuals from nortraditional backgrounds entering teaching throughtnaditional preparation
programs, the teachgrforce may be changing.*

Onethird of first-time public school teachers hired since 2005 entered the profession through an
alternative program other than a college camased teacher education program.

The findings throughout this survey illustratakshg differences between this noraditional
population of new teachers and teachers who enter teaching through undergraduate and graduate
college campubased teacher education programs, especially in attitudes concerning current proposed
school reforrmeasures and ways to strengthen teaching as a profession, such as:
Getting rid of tenure for teachers
Performancébased pay

Marketdriven teacher paly paying teachers more to teach in high needs schools and high
demand subjects

Recruitng individuals fran other careersto teaching and school administration

Using student achievement to evaluate teacher effectiveness

The findings also show amazing similarities among all teacheveyedregardless of their
backgrounds, how they prepared toteach,thgfre , how | ong t heybébve been t
we analyzed the data by. Public school teachers surveyed

Strongly support getting rid of incompetent teachers regardless of seniority
Are generally satisfied with their jobs and various aspedisaghing
Think they are competent to teach

Rate their teacher preparation programs highly

=A =4 =4 =4 =

Consider the same things as valuable in developing competence to thaittown
teaching experiences and working with other teachers/colleagues top the list

9 Planto be teaching KL2 five years from now

FLY 2NRSNJ G2 GSIFOK Ay I LlzoftAO a0Kz22tf Ay GKS !y
degree and a certificate from théase in which one is teaching. Teaching has historically drawn its
teachers from college graduates who majored in education or at least participated in a college

teacher education program that was approved by the state and which culminated in a teaching

certificate or at least eligibility to receive one.

Inthemigmcpy na | FSg adldSa adlINISR ONBFGAYy3I al taGSN
GSNBE RS&EAIYSR F2N GKS SELX AOAG LizNILJ2asS 2F | GaGNT
degreeg usually in a field other than educatignnto the teaching profession. Since the

mid-1980s, hundreds of such alternative programs have been created and are being implemented in
nearly every state. They are now producing about 60,000 new teapkeryear. For more

information about these programs, vigitww.teachnow.org

National Center for Education Information Profile of Teachers in the U.S. 2011
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Demographics

The proportion of public school teachers who have five or fewer years of teaching experience
increased from 18 percent in 2005 to 26 percent in 2011. At the other end of the spectrum, the
proportion of teachers wit honk23pecentim2005® 1Aperecents 6 e x p el
in 2011. These newer teachers are considerably more open to proposed reforms in the profession and
in American education.

Reversing a trend toward an older teaching fordeat b e g a n hé pnopdrtibneof teatle@ 0 6 s, t
under 30 years of age rose dramatically ftbm2005 surveto 2011 while the proportion of teachers
50 and older droppedMore than one in five (22 percent) teachars/eyedn 2011 was under the age
of 30, compared with only 11 percent in 2@0%l in 1996. The proportion of teachers 50 and older
dropped from 42 percent in 20053t percent in 2011. Clearly, the older teachers are retiring and
being replaced once again by teachers in their 20s and 30s.

Teaching is still an overwhelmingly femadecupation. The profession is also strikingly White,
but there is some shift toward more people of color entering the ranks of teaching. Hispanics are the
fastest growing nofVhite group entering teaching.

More than half of public school teachershdidal east a Miathdogerabteaching gr e e .
force, there has been a slight shift in highest de
the highest degree held by nearly halftaf teaching force (47 percent); an additional 10 péfeld a
Masterds degree i n aln20llethegropmrtiom ef the teaching foreechaidingt i o n .
ma st er s ideddcatipmas thedr highestdegrems4 3 per cent; 12 perscent hel d

The proportion of teachers whasighest degree is a naducation degree rose from 21percent in
2005 to 27 percent in 2011.

x| Profile of Teachers in the U.S. 2011 National Center for Education Information



Table 1. Demographic Profile of Teachers in the U.S.

PUBLIC SCHOOL TEACHERS
2011 2005 1996 1990 1986

N=| 1,076 1,028 1,018 2,380 1,144

Age
KH o 21 11 11 15 11
30-39 27 22 21 37 36
4049 22 26 44 35 31
50+ 31 42 24 13 22
Gender % % % % %
Male 16 18 26 29 31
Female 84 82 74 71 69
Race
White 84 85 89 92 91
Black 7 6 7 5 6
Hispanic 6 4 2 2 2
Other 4 5 2 1 0

Highest Degree Earned

. | OK S Eduddfiom 29 31
. OK S OtheND & 15 11
al a (-Edubadion 43 47
al & (-omera 12 10
Doctorate- Education 1 1

Yearsof experience

1-5 26 18 12 16 8

6-9 16 14 18 18 16
10-14 16 16 13 21 24
1524 23 25 37 33 37
25+ 17 27 20 12 15

National Center for Education Information Profile of Teachers in the U.S. 20111



DEMOGRAPHICS

Gender

Despite much attention and some effort to get more males i@ ti€aching, thpublic school
teaching force in the United States continues to get more felighay-four percent of public school

teachers are female. This is up from 82 percent in 2005, 74 percent in 1996, 71 percent in 1990 and 69
percent in 1986.

Alternativepreparatiomoutes produce a higher proportion of male teachers. Tviaatpercent of
teachers coming through alternate routes are men, comparedb\pitihcént of teachers entering the
professiorthrough traditional programs.

Chart 1

Gender
100

m Male

Percent

® Female

1986 1990 1996 2005 2011

Age

The propotion of teachers under 30 years of age rose dramatically from 2005 tondlElthe
proportion of teachers 50 and older dropped reversing a trend toward an older teaching force that began
in the 199006s.

More than one in five (22 percent) teachers in12@&s under the age of 30, compared with only 11
percent in 2005 and in 1996. The proportion of teachers 50 and older dropped from 42 percent in 2005

to 31 percent in 2011Clearly, the older teachers are retiring and being replaced once again by teachers
in their 20s and 30s.
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Chart 2

Teacher Age over Time

50
45

40 4///A\; l//>§\\\\
e N G S
25 \){% —m—30-39
20 a X b 40-49
15 .>Q/\._// —<=50+
10

5
0 T T T T 1
1986 1990 1996 2005 2011
Chart 3
Teacher Age, 1988011

011 U 2 s
2005 | 26

i EOKH ¢
1900 AR O R "%

. m40-49
1900 TSR S o,
1006 NS S

0% 20% 40% 60% 80% 100%

National Center for Education Information Profile of Teachers in the U.S. 20118



Table2. Demographics of Public School Teachers by Race 2011

White Black Hispanic Other
N= 768 62 65 33
% % % %
Gender
Female 85 90 78 73
Male 15 10 22 27
Age
XH 23 10 30 12
30-39 26 32 38 33
40-49 21 29 17 27
50+ 30 30 16 27
Highest Degree Held
. | OK S Eddiddfiom 30 21 32 25
. I OK S OtReND & 17 21 30 22
a I a i -Folitadion 40 38 19 38
al & i-mera 11 12 16 16
Doctorate- Education 1 5 2 0
Other Advanced Degree 0 3 2 0
GradesTaught
Pk4 47 38 52 52
5-8 30 28 27 18
9-12 25 33 20 30
Type of Community Taught in
Rural 24 17 10 15
Town 20 3 19 15
City 28 59 56 45
Suburb 28 20 16 24
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Race

There is a slight shift the teaching force toward more persons of color. The proportiorl@f K
teachers who are white has dropfretdh 91 percent in 198 84 percemin 2011 The fastest growing
groups of nonwhite teachers are persons of Hispanic ordgid races otherdm black Hispanics also
have higher percentages of males entering teaéH@gercent of Hispanic teachers and 27 percent of

teachers who represent races other than White, Black or Hispanic ar@ afiié).

Again, alternate routes are bringing inr@mninorities than are traditional preparation programs.
While 87 percent of teachers who have entered the profession through traditional college,
campusbased teacher preparation programs are White, 30 percent of teachers entering through
alternativeteacher preparation programs are-Wéhitei 15 percent are Hispanic, 11 percent are Black

and 4 percent other racé&shart 5.

Chart 4
Race
2011
2005 B White
1996 m Black
1990 m Hispanic
m Other
1986
0% 20% 40% 60% 80% 100%
Chart 5
Race by Preparation Route
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m Other
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Where Teachers Teach

About onethird (31 percent) of all teachers in our survey teach in cities, 26 percent in
suburbs, 19 percent in towns and aboutfoeth (23 percent) in rural areas of the country.

Chart6

Where Teachers Teach

0
26% 23%

B Rural
m Town
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19%
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White teachers- who make up 84 percent of the total teaching foraee fairlyevenly distributed
across these four types of communities. However, they are dramatic differences in the distribution of
teachers by color in different communities. More than half of black and Hispanic teachers are
teaching in cities, compared with 28rpent of white teachers who are.

Only 20 percent of black teachers and 16 percent of Hispanics are teachingriaaub
communities, compared 8 percent of white teachers who teach in suburban scfi@ie?2).

Grade Levels

About half (48 percent) déachers surveyed in 2011 taught in grades#K little over onefourth
(26 percent) taught in grades 8 and 27 percent taught grades B2.

By preparation routeg much smaller percentage of teachers enter elementary school teaching
through alterntive routes, as shown in Chatrt

While 53 percent of traditionally prepared teachers teach £Ktudents, only onthird (34
percent) of alternatively prepared teachers teach elementary grades-folintte (74 perceiif
teachers entering teaching through alternative routes are teaching in gr&i@sipercent) or grades
971 12 (30 percent).

Chart7

Grades Taught by Preparation Route
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What Subjects Teachers Teach

Nearly half(48 percentpf teachers prepared through traditional college teasdheration
programs teach Elementary educatiblore alternatively prepared teachers are teaching in the high
demand subjectsmath, science, special education and bilingual educdfibar{ 8 and Table)3

Chart8

Subjects Taught
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Table3. Subjects Teachers Teach

Traditional Alternative

% %
General elementary 48 29
English/Language arts 21 22
Mathematics 16 29
Reading 11
Kindergarten 11
Social studies/Social science 10 16
General or other science 13
Special education, general 11

History

English as a second language
Biology/Life science

Gifted

Art/Music

Basic skills and remedial education
Physical science

Specific learning disabilities
Emotionally disturbed
Geology/Earth science/ Space science
Chemistry

Speech/Language impaired
Bilingual education

Spanish

Physics

Computer science

Physical education/ Health
Dance/Drama/Theater
Orthopedically impaired

Mentally retarded

Journalism

Mildly handicapped

All others

Visually handicapped

American Indian/Native American studies
Deaf or hareof-hearing

Other special education

Severely handicapped
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Highest Academic Degree Held

In the overall teaching force, there has been a slight shift in highest degree held. In 2005, a
masterds degree in education was the highest de
percent), followed by 31 ineducatem nh20hhtoe plogoitiahofa b ac
the teaching f or c einddachtioniantigeir mphesttdegress43 patcerd,r e e s
foll owed by 29 percent who held bachel orés in e

The proportion of teachers whose highest degrasn@education degree rose from 21 in 2005 to
27 percent in 201(Chart9).

Chart9
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Years of Teaching Experience

The proportion of the KL2 publc school teaching force that ha8l or moreyears of teaching
experience almost doubled from the fiyefar we started surveying teachers in 108®&m 15 percent
to 27 percenin 2005 as shown in ChadtO.

However, from 2005 to 2011, that proportmri t eac her s wi t hhadboppedte ar s 6
17 percent, while the proportion of teachers wi
in 2005to 26 percent in 2011

Chart10
Years of Teaching Experience
2011
2005 m1-5
m6-9
1996
= 10-14
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1986 m 25+
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The obvious explanation is that older, more experienced teachers are leavaaien gumberdue
to retirementand younger, less experienced teachers are replacing them.

But something else is going OFhe routes these new teachers are taking to enter the profession are
different than the traditional collegeased education programs their older counterparts took.
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ROUTES TO TEACHING

Popular wisdom has it that the primary source of new teachitesl iStdited s individuals who get an
undergraduate degree in education. But, as NCEI surveys of states and this 2011 survey a$ twatitzer siataow
from the National Center for Education Staliaticsno longer the case.

NCES DATA ONDHCATION DEGREES AND WHO GOES INTO TEACHING

Data from the | atest National Center for Education St a
that looked at the percentage distribution®f@00d a c he | or 6 s -1@ emghingexpenierce inP00%e nt s by K
indi cates that of B a08Wwmajared s ediicatepm, abeut 35 parceny weee mdt teachingin2 0 0 7
2009 16.0 percent had prepared to teach but had not taught; 3.7 percent were consideringetatehightfmut had
prepared to teach; 15.4 percent had not prepared for teaching or taught, and were not even considering teaching. About half
(50.8 percent) had started teaching after ratdheei ving the
had taught or startedtoteachb r e ¢ o mp | estdegreeB(&tBIO&0A9,rTable&8 c hel or 6

The 2001 B&B report showed that that about 21 percent of BA reciientbav2@@Orrdng during the year
following graduation were neither prepared nor certified to teach during their undergraduate studies. Furthermore, the 2001
B & B report showed that of the BA recipiemtsestudified and/or had prepared to teach as parraféhgiaduate
program in 200Q, 23 percent were not teaching within a year of graduating.

An older NCES report uses longitudinal data fronrdthB8d&@aureate and Beyond Study (B&B: 93/03) to analyze
the teaching career choices ofa®Bachels degree recipients. As of 2003, 40 percent of Education majors were not
teaching at the elementary/secondary level in 1994, 1997, or 2003.

Contribution of Alternative Routes to Teacher Production

The National Center for Education Information (MWE&)thesking teacher preparation routes since 1983.
Alternative routes to teacher certification began-tO®@sraitd took off in the late 1990s. Alternative routes to teacher
certification are stdefined routes through which an individualweoasad y has at | east a Bachel or
certification to teach without necessarily having to go back to college and complete -hasdid geacdrapus
education program.

As shown in the figure below, the numbers of teachers olftedtiog tedugh alternative routes have increased
substantially in the last decade.

Chart 11
Number of Teachers Certified Through Alternate Routes, 1985-2009
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2011 NCEI TEACHER SURVEY DATA ON TEACHEREPARATION ROUTES

Composition of Public School Teachers by Route to Teaching

In 2011, about two out of three (65 percent) teachers surveyed had entered the profession through a
traditional collegecampusbased undergraduate teacher education programmeantéional 18
percent had prepared to teach through a traditional graduate teacher education program.  Sixteen
percent of current public school teachers reported entering teaching through various alternatives to
these college campimased programs (Chaék2).

Chart

Pathways to Teacher Certification

5% 1% .
u Traditional college campus-based

undergraduate teacher education progran

3%

m Traditional college campus-based gradua
teacher education program

m Alternative school-based program
administered by a college

18% m Alternative school-based program

administered by a school district

65% ®! EGSNYIFGAGS LINBINI Y
was administered by

m Not sure

Route to Teaching by Year Began First Teaching Position

Analyses of the survey data by when teachers begarfiteeteaching positioshows a striking
trend inpreparation routes, as shown in Chart 13. Almost all (97 percent) of teachers who entered the
profession before 1980 entered through an undergraduate (88 percent) or graduate (9 percent)
traditional college, camptisased teacher education program.

The goportion of new teachers hired from the pool of traditional undergraduate programs steadily
declined from 1980 to 2005 as the proportion of new hires from traditional graduate programs and
alternative routes rose (Chart 13).

The burst of new hires fromtafnative preparation programs really took off in the last five years,
with 4 out of 10 new hires coming from these routes. The proportion of new hires between 2005 and
2010 coming from undergraduate teacher education programs dropped to 50 percent gradinate
college, campubased teacher education programs to 10 percent.
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Chart 13

Preparation Route to Teaching by Year Began First Teaching Position
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Route to Teaching by Years of Teaching Experience

An analysis of the 2011 teacher survey results by years of experience categories also reveals a
noticeable trendway from entry into teaching being almost exclusively through traditional college,
campusbased preparation program@ 5 per cent of teachers with 25 or
prepared to teach through a traditional cardpased undergraduate (82 qemt) or graduate (13
percent) teacher education progras shown in Chart 14.

At the other end of the spectrum, about 4 out of
teaching experience in 2011entered teaching through alternative teagfz@aioa programs.

Chart 14 also illustrates that the trend toward hiring teachers wittraditional backgrounds
started changing about 20 years ago, which coincidentally, was when alternative routes to traditional
teacher education programs startedngkold across the states as ways to certify and bring individuals
who already had at | east a bacheljuwthdssignfieagtr ee i nt o
alternate routes have been in altering the composition of the teaching force.

Chart14
Route to Teaching by Years of Teaching Experience
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Route to Teaching by Gender

A higher proportion of men than women are entering teaching through alternative routes, as shown
in Chart 15. While men constitute only 16 percent of all public school teacheithiwhef them (32
percent)i compared wh 22 percent of womeirentered teaching through an alternative route to
traditional college camptizased teacher education route.

Chartl5
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Route to Teaching by Race

Nonwhites are entering teaching through alternative routes at higher rates thdnit@ateachers,

as shown in Chart 16. While only 18 percent of white teachers entered teaching through alternative

routes, more than half (53 percent) of Hispanic teachers, four out of 10 (39 percent) of Black teachers

and onefourth (24 percent) of teactseform all other races entered teaching through alternative routes

to college campubased teacher education programs.

Chart16
Route to Teaching by Race
White 18
Black 39 m Traditional - Undergraduate
| m Traditional - Graduate
Hispanic 53 | Alternative
Other 24
I
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NOTE: Thesedataareselfe port ed survey dat a. But ,

NCEI

departments of education @ach of the statasver the last several yeacsrroborate the findings.

There are striking differencésas well as surprising similaritieis between teachers who enter the
profession through college camplbased programs and alternative routes. Those differences and
similarities will be revealed by the survey data analyhedughout this report.
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Rating Teacher Preparation Programs

Teachers are generally satisfied with their preparation programs. About a quarter (24 percent) of all

teachers says their pr epacronetpercent rajedtiegprognas was A EXx c el
AVery Goodo, and another 24 percent said it was nAG
preparation program APooro (Chart 17).
Chart17
Teacher Preparation Program Rating = Excellent
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Traditional route teachers rated their preparation programs higher than did alternate route teachers,
as shown in Chart 18. Nearly one in five (18 percent) of alternate route teachers, compared with just 9
percent of teachers who entered the profession through college ehagmasteacher education

programs, said their pr edpaorratiiPoonorpor.ogr ams were j us
Teachers with b years of experience gave their program the highest ratings, with a third (34

percent) saying their program was fAExcellentd and

only 1 in 5 (22 percent) teachers with 25 amremyears of experience said their preparation program

was fAExcell ento, while 35 percent said it was fAVer

just AOkayo and two percent rated their preparatio
Chart18
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Length of Components of Teacher Preparation Program

There is much discussion in the United States now concerning lengthening the clinical experience in
teacher preparation programs. NCEI asked teachers what they thought about the length of their actual
classroom teaching expences and about the length of the-fgaching courses required in their

teacher preparation program.

Threequarters (74 percent) of teachers surveyed said that the lengthteépining courses

required by their
while 9 percent thought it was too short.

t eac heirgtptrée.p aThitri toene mp r pegrr aam tw

Onethird third (33 percent) of all teachers said that the classroom teaching component of their
teacher preparation program was too short, 61 percent thought ibagtsight, and only one percent

said it was too long.

Chart19
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Would Teachers Recommend the Preparation Program They Went Through?

Nearly 9 out of 10 teachers (88 percent) say they would recommend the teacher preparation

program they went through to others interested in becoming teachers.

Chart 20

Would you recommend the preparation program you
went through to others?

12%

mYes
m No

The teachers most likely to recommend their preparation programs are those welwérofears

of experience, at 92 percent. Meanwhile,

the pelepiglikely to recommend the preparation program

they went through to others are those with 25 or more years of experience, at 80 percent (Chart 21).
This mightbe interpreted as an indicani preparation programs are getting better or it could mean
experience rules out in the end and preparation program is a distant memory.

Traditional route teachers seem to recommend their programs more than alternate route teachers.
Eighty-nine percent ofeachers prepared through traditional college carbpssd teacher education
programs, compared with 86 percent of those who entered the profession through alternative routes,
said they would recommend the program they went through to others interdséednmng teachers.

(This is a statistical dead heat.)
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Chart21
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Type of Teacher Preparation Program, by Type of Community

There is no significant difference in the ways individuals enter teaching in the various types of
communities they teach in. Noregthere any significant differences in the ways teachers in different
communities perceive their preparation programs (Charis2&).

Chart 22
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Chart 23
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Type of Teacher Preparation Program, by Grade Level Taught

There are differences in the routes individuals take into teaching by the grade levels they teach.
Almost threefourths of PKI 4 teachers entered teaching through traditional routes. About half of
high school teachers (grades 22) entered teachingribugh alternative routes.

Chart 27
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Perceptions of Preparation Routes by Grade Levels Taught

Interestingly enough, teachers teaching difference grade levels reported no significant differences in
their perceptions of their preparation progrgifesble 4).

Table4. Preparation Program Ratings by Grade Levaught

PKk4 5-8 9-12
Preparation Program Rating % % %
Excellent 25 26 22
Very Good 46 41 37
Good 22 22 25
Okay 7 9 15
Poor 1 2 2
Length of Preteaching Courses
Too short 10 8 9
Too long 15 12 12
About right 74 75 75
Not applicable 2 6 5
Length of Classroom Teaching Experiences
Too short 35 34 26
Too long 2 1 1
About right 60 58 67
Not applicable 3 8 6
Would recommend program to others
Yes 89 89 87
No 11 11 13
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TEACHERPREPARATION

Highest Academic Degree Held

In order to teach in public42 schools in the United States, one has to have earned at least a
bachel orés degree and hold a teaching certifica
thanhalf 5o er cent ) of teachers held a Masterdés degr
held a Bachel ordéds degree as the highest degree

By route to teaching, there are dramatic differences in highest degree heddlgrs, as shown in
Chart 28 For teachers who entered the profession through a traditional eblsege route, 46
percent hold a masterds in education degrednhei r h
education.

On the other handopr teachers who entered throwgternative route$1 percenof alternate route
teachersholds t heir highest ac ad énmifietdotiteetlgan edecatian abda ¢ h e |
19 percent have redusationfiecl€Chadt28yr ees i n non

Chart28
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The 2005 survey dkachers who entered through alternative routes to teacher certification
conducted by NCEI showed that 57 percent of thec
t han education and 18 percent of eeinamreduaiod as t
field (PROFILE OF ALTERNATE ROUTE TEACHERS 2005
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Effectiveness of Aspects of Teacher Preparation Programs

NCEI teacher survey respondents in 2011 were asked to rate the effectiveness of 15 aspects of their
teacher preparation programs. Their responses, r a
all teachers, and in Chart 30 for teachers who enteeaxhing through a traditional college
campusbased teacher education program and teachers who entered the profession through alternative
routes.

fiDi scussions with fellow teacherso was Sseen as mo
teachersf ol | owed by fHactual teaching part of the progr

Chart 29
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Chart 30

Aspects of Teacher Preparation Program Rated "Very Effective", by
Route to Teaching
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Semester Hours of Education Courses Taken

There is a huge range in number of college semester hours of education courses teachers have
taken. About 4 in 10 (39 percerirrent pblic school teachers report they have taken 50 or more
coll ege semester hours of education courses. An ad
many hours of college edu@at courses they have taken. Elepencent of teacherskie taken
fewerthan 25 collegsemester hours of education cour@aisart 31)

Chart 3

College Semester Hours of Education Courses Taken
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Of teachers who obtained their teaching certificatimough an alternativerogram 44 percent
reported they hathken fewer than 25 hours of education courses, with 12 peagng they have
taken none at allit the other end of the spectrutnin 5 (20 percent) report having taken 50 or more
college semester hours of education courses, compared to over a third (34 percent) of teachers who
went through a traditional teacheducation program, as shown in Ct&#2t More than ondifth (22
percen} of alternate route teachers aatabut onethird (34percent of traditional route teachers said
they dondt remember how many semester hours of edu

Chat 32

College Semester Hours of Education Courses Taken, by
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Perceived competence to teach

Teachers surveyed were asked to rate how competent they felt they were when they first began
teaching and how competent they think they are now in eight areas of teaching.

Of teachersurveyed in 2011, virtually all feel competent in their ability to teach the subject matter.
More than nine out of ten (93 percent) teachers
teachhup from 44 percent of ethdac her ¢ evatcd ft dnlet sfuwg re
first began teaching.

Generally, when they began teaching, aboutfonehto nearly half of teachers reported feeling
fivery competeritin all eight of the areas of teaching surveyed: ability to teach subgternid4
percent), ability to motivate students (39 percent), dealing with fellow teachers (44 percent), organizing
instruction (35 percent), managing time (26 percent), dealing with the administrative hierarchy (32
percent), classroom management (27 @aficand classroom discipline (25 percent).

How Avery competento teachers feel now in thes
with the administrative hierarchy to 93 percent in ability to teach subject matter in 2011
(Chart 33)

Chart33

Areas of Teaching Perceived "Very Competent" to Teach
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While feelings ofincompetence all but disappdesm when teachers first began teaching
to now, it is noteworthy that 9 to 28 percent of themifelompetento deal with these
aspects of the profession when they first began teaching:
1 Classroomdisciplinei 24per cent finot very competento and
1 Classroom managemeng 2 percent fAnot very competento
competent o

1 Time managemeiitl 9 percent Anot very competento and

91 Deal wih administrative hierarchiyl 8 per cent #fAnot very competer
competent o

1 Organizinginstructioi 1 4 per cent fAnot very competento ar

1 Ability to motivate students 1 1 per cent MAnotarnderly pceorntpeertte nitn o

competent o

1 Deal with fellowteachers1 0 percent f@Anot very competento
competent o

1 Ability to teach subject matter8 per cent f@Anot very competento
competent o
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Tale 5.Rating Competencies When Began Teaching and Nt

When Began Teaching Now
% %
Ability to teach subject matter
Very competent 44 93
Somewhat competent 47 7
Not very competent 8 0
Not at all competent 1 0
Not sure 0 0
Ability to motivate students
Very competent 39 78
Somewhat competent 48 20
Not very competent 11 1
Not at all competent 1 0
Not sure 0 0
Ability to manage time
Very competent 26 77
Somewhat competent 53 22
Not very competent 19 1
Not at all competent 2 0
Not sure 0 0
Classroom management
Very competent 27 84
Somewhat competent 49 15
Not very competent 22 1
Not at all competent 3 0
Not sure 0 0
Classroom discipline
Very competent 25 78
Somewhat competent 48 21
Not very competent 24 1
Not atall competent 4 0
Not sure 0 0
Organizing instruction
Very competent 35 85
Somewhat competent 49 15
Not very competent 14 0
Not at all competent 2 0
Not sure 0 0
Dealing with fellow teachers
Very competent 44 84
Somewhat competent 44 15
Not very competent 10 1
Not at all competent 2 0
Not sure 0 0
Dealing with administrative hierarchy
Very competent 32 73
Somewhat competent 45 24
Not very competent 18 2
Not at all competent 5 1
Not sure 1 0
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Perceived Competence to Teach By Preparation Route

More alternate route teachers

raegs wneh tedyegdne e | i n

teaching than did those prepared through traditiprajrams, as shown in Chart 3&his is

particularly striking in the areas of Adealing
hierarchyo which could be directly related to t
teaching from careers and/or life experiemother than being a student.
Chart34
Perceived "Very Competent” when Began Teaching, by Preparation
Route
Ability to teach the subject matter 49
Dealing with fellow teachers 56
Ability to motivate students 3
Organizing instruction ; m Traditional
Dealing with administrative hierarch 44 = Alternative
Classroom managemen 31
Ability to manage time 30
Classroom disciplin 30
0 10 20 30 40 50 60
Percent
Itis noteworthythamor e tradi ti onally prepared teachers

do alternate route teachers in pedagogical areas of tedcbrggnizing instruction, classroom

management,classoom di sci pl i ne, motivat
much of this difference is attributable to years of teaching experience,
route teachers in the sample have been hired in the last five years.

Chat 35
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Perceived Competence to Teach by Years of Experience

Experiene does seem to matter in maspects of teaching, especially in managing a classroom,
classroom discipline anaotivating students, as shown in Chart 36.

Chart36

Perceived "Very Competent” Now, by Years' Experience
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7 E A 06 OValuabld id Developing Competence to Teach

NCEI has asked teachemsits 1996, 2005 and 2011 surveys to rate variables on their value in
devel oping competence to teach. There has not
most valuable to them in developi hnhg gexpenpnegse nc e
and working with other teachers/colleagues top the list of variables most valuable in developing
competence to teach, followed by subjara courses and life experiences in general (Giart

Chart 37

Rated "Very Valuable" in Developing Competence to Teach by Year

One's own teaching experience
Other teachers/colleague
Life experiences in gener

Courses in subjects being taug
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No matter how the data are cut, adtexperience teaching and working with other teachers rank
highest, and education courses and college of education faculty rank toward the bottom. S Chart
(by preparation route) and Ch&8@ (by number of semester hours of education courses taken).

Not surprisingly, alternate route teachers ranked life experiences in general, experiences in a
nons ¢c hool occupation and studying on oneds own n
Traditional route teachers, on the other hand, ranked alieiperiences, education courses and
education faculty higher. This could be directly related to the kinlife @nd preparation
experiences each of these groups had before entering teaching.

Eighty-three percent of all teachers in 2011, compared 9dthercent in 1996 and 91 percent in
2005, said their own t eac htheirglevelopipgompetencectee was v
teach. Eightyfive percent of teachers who were certified through a traditional teadbeation
program and 80 percent tifose who went through an ahativeprogram consider their own
teaching experience fivery valuabledo in developi

Clinicalandfieldb ased experiences are considered fivery
percent of traditionaoute teachers agreed with this assessment, compared with 72 percent of
alternate route teachers.

About threequarters (76 percent) of the respondents in 2011 rank other teachers and colleagues

National Center for Education Information Profile of Teachers in the U.S. 2018Y



ifvery valuabl eo. Thi s compgentie2605t o0 72 percent in 1
Nearlytwet hi rds (64 percent) of teachers surveyed in
as fAvery valuabl edo, compared to 66 percent in 2005

experiences more valuable in developtognpetence to teach than traditional route teachers, with 72
percent of the former and 63 percent of the |

Experience in a neachool occupation was considered very or somewhat valuable by 73 percent of

atter

teachersThirty-ei ght percent of alternate route teachers r a
to only 21 percent of traditional route teachers.
Table6. Valuable Criteria in Developing Competence to Teach
Very Somewhat Notvery Notatall Not
valuable valuable valuable valuable sure
% % % % %
One's own teaching experiences 83 16 1 0 0
Clinicalffieldbased experiences 83 15 1 0 1
Other teachers/colleagues 76 22 2 0 0
Life experiences in general 64 33 2 1 0
Courses in subjects being taught 64 32 4 0 0
Professional development activities 45 45 9 1 0
The faculty in one's subject area major 38 46 1 2 4
Education methods courses 35 50 12 2 1
Studying on one's own 32 a7 18 2 1
Experiences in neachool occupation 23 50 18 4 5
The college oéducation faculty 22 53 18 3 4

Chart38
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Chart 39

Criteria Rated Very Valuable in Developing Competence to Teach by Number of
Semester Hours of Education Courses Taken
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Measurements to Determine Teacher Qualification

Public schol teachers are strongly opposedite i ng fAacademic progress of st
standardi zed test scoreso to determine whether or
public school stoegyadre®dr $ haaor vdyesd widbul d 4Bpeceat good me a
fis 0 me wh a tthatat gwauld beda good measurement to use. Aboutjoaeter (27 percent)

fisomewhatdisagrée t hat it woul d, and another qarengit er (25 p.
disagre® t hat st andar di z e ddbeagedd msasucemantsise m fleteeminimngl e nt s  wo u
whether or not a teacher is qualified to teach (Chérend 41).

About nine out of ten (91 percent) of teachers ag
i on pr ogr amoadministtatot thahincludeedirexticlasaroomon by an

pr [

observationo would be good measurements to use in
closely behind were fibeing fully certified by the
and lfueavtai on by peers that includes direct cl assroor
su C

bject matter proficiencyd is seen as a better me
a test of teaching skills proficiencyo (69 percent
Chat 40
Teacherapproved Criteria to Determine Teacher Qualification
Completion of a teacher preparation progra i 39 i
Evaluation by administrator with classroom observati | 42 |
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Level of education | 55 | Agree
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Passing a test of subject matter proficien | 49 | g
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Chart4l
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Perceptions of Criteria Used to Qualify Teachers by Preparation Route

Traditional route teachers are more inclined to th
K-12 teachero and AComplerntogmamd ar ¢ e r mea eprag md n
or not a teacher is qualified to teach. Alternate rc

scores of studentso and fAEval uat i on tehcher quaificatiesnd ar e g ¢
Table7. Measurements to Determine Teacher Qualification

Question: To what degree do you agree or disagree that each of the following i All Traditional Alternate
good measurement to determine whether a teacher is qualified to teach? Teachers Route Route

Standardized test scores of students % % %
Strongly agree 6 5 9
Somewhat agree 42 42 50
Somewhat disagree 27 27 25
Strongly disagree 25 24 16
Not sure 1 1 0

Being fully certified by the state to teach
Strongly agree 50 52 46
Somewhat agree 37 37 35
Somewhat disagree 10 8 13
Strongly disagree 3 3 5
Not sure 0 0 0

Evaluation by administrator with classroom Observation
Strongly agree 49 50 48
Somewhat agree 42 42 43
Somewhat disagree 6 5 7
Strongly disagree 2 2 2

0 0 0

Not sure
Evaluation by peers with classroom observation
Strongly agree 39 37 47
Somewhat agree 42 43 40
Somewhat disagree 12 12 11
Strongly disagree 6 6 2
Not sure 1 2 0
Experience length of time as a teacher iK-12
Strongly agree 33 35 22
Somewhat agree 42 40 41
Somewhat disagree 18 18 25
Strongly disagree 8 7 12
Not sure 0 0 0
Level of education
Strongly agree 27 27 24
Somewhat agree 55 54 58
Somewhat disagree 15 15 15
Strongly disagree 3 3 2
Not sure 0 0 1
Passing a test of teaching skills proficiency
Strongly agree 20 27 22
Somewhat agree 49 54 38
Somewhat disagree 22 15 19
Strongly disagree 7 3 9
Not sure 2 0 12
Passing a test of subject matter proficiency
Stronglyagree 29 21 28
Somewhat agree 49 48 49
Somewhat disagree 15 23 15
Strongly disagree 6 6 8
Not sure 1 2 0
Completion of a teacher preparation program
Strongly agree 52 27 42
Somewhat agree 39 49 44
Somewhat disagree 7 16 10
Strongly disagree 1 5 4
Not sure 1 1 0
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What Would Strengthen Teaching as a Profession

NCEI has asked teachers in its surveys since 1990 what they think about various proposed ways to
strengthen teaching as a profession. There are noticeable shifts in thinkingteaubregs on some
current fhot buttono i ssues, such as:

1 The percent of teachers who agree paying teachers based on job performance would
strengthen teaching as a profession rose from 42 percent in 2005 to 59 percent in 2011.

1 Agreement on marketriven pay ér teachers who teach in higlemand subject areas rose
from 15 percent in 1996 to 30 percent in 2005 to 40 percent in 2011

9 Giving teachers more autonomy in what and how they teach rose from 72 percent in 2005 to
78 percent in 2011.

1 While still not a popudr notion among teachers, getting rid of tenure for teachers was seen by
onethird of teachers surveyed in 200LLp from 27 percent in 2005 and 28 percent in 1996

1 Getting rid of teacher unions is seen by nearly one in five teachers (19 percent) a@s a way
strengthen teaching as a professi@change from 13 percent in 2005 and 15 percent in 1996.

1 Nearly all (9698 percent) teachers surveyed in 1990, 1996, 2005 and 2011 agree that greater
participation in decisioimmaking at all levels would make teacatpimore a profession.

Table8. Suggestions to Improve the Teaching Profession

Question: To what degree do you agree or disagree that the %S
: X o
following changes would strengthen teaching as a profession? 2011 2005 1996 1990
% % % %
Pay teachers based on job performance 59 42 N/A N/A
Pay teachers based on seniority 65 74 N/A N/A
Pay teachers based on level of education 81 85 N/A N/A
Let the market determine how much teachers get paid, e.g 50 a7 N/A N/A
pay people more for teaching ligh-needs schools
Let the market determine how much teachers get paid, e.g 40 30 15 21
pay people more to teach in high demand subject areas sy
as math and science
Have career ladders to afford upward mobility within the 77 79 70 70
ranks ofteaching
Introduce a national proficiency exam for entry into teachin 55 51 65 65
similar to the Bar Exam for lawyers or the CPA exam for
accountants
Give individuals more autonomy in determining what and 78 72 75 84
how they teach
G_lve_teachers greater participation in decisiomaking at the 97 96 96 97
district level
Give teac_hgrs greater participation in decisimaking at the 98 97 9% 98
schootbuilding level
. 33 27 28 N/A
Get rid of tenure for teachers
DSG NAR 2 7FunibnkS (S OKSNHEQ 19 13 15 N/A
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Teaching Profession
Nowhere in the survey were there greater differences between traditionally prepared and

I TAITT U 0OOAPAOAA 4AAAEAOOS

alternatively prepared teachers than on seweraént suggestions for ways to improve teaching as a

profession.

Alternate route teachers are much more in favor of the following suggested ways to strengthen

teaching as a profession than are their traditionally prepatedearparts, as shown in Chagt
Career ladders for upward mobility within the ranks of teachi®@g percent vs. 75 percent
Performancérased pay 70 percent vs. 58 percent (Chad)

National proficiency exarn 62 vs. 53

Pay more for teaching in high needs schod3 vs. 49

Paymore for teaching high demand subjdécgb vs. 37

Get rid of tenure for teacheirss2 vs. 31 (Charb)

T Get rid of tHE7ve.%Acherso unions

=A =4 =4 =4 4 =4

Traditional and alternate route teachers are equatig overwhelminghin favor of greater levels
of paticipation at both the schobluilding level (9899 percent) and the district level (98 percent).

About 4 out of 5 (7&9 percent) in both groups of teachers also agree that giving individuals more

autonomy in determining what and how they teach wetrkehgthen teaching as a profession.

Teacher-favored Ways to Improve the Teaching Profession
Chart42

Teacherfavored Ways to Improve the Profession, by Type of
Preparation Program
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Chart 43
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Chart 44
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Chart45
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NCEI asked teachers in 2011 whether or not they favored several proposals currently being
advanced to i mprove Americads

The results ranked by favorability are shown in Chért 4

educat

onal S

Nearly nine out of 10 (89 percent) public school teachsrsn favor of removing incompetent

teachers regardless of seniority.

However, only about onthird (32 percentdf teacherdavors getting rid of tenure for teachers.

Sixty-five percent of teachers favor stricter requirements for high school graduation.
when asked about requiring students to pass standardized examinations for promotion from grade to

grade, fewer than half (47 percent) favor this proposal.

However,

Expanding the use of Charter Schools for children inpms&forming public schools is favored by

43 percent of teachers.

Half (50 percen} of public school teachers think recruiting individuals from other careers into
educati

teaching would i mpmaosysem.Amer i cads

Half of teachers (50 percerdlso believe that recruiting teachers from the top third of all students

would be an improvement. However, only about a quarter (26 percent) thinks that recruiting

individuals from other careers into school adistiration would improve the educational system.

Teacherso | east favored propositions

forprofit corporations to operate

on stident achievement (10 percent).

Teacher-favored Ways to Improve Education
Chart46
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Alternat ively vs. Traditiona |ly Prepared Teachers on Education Reform Proposals

Alternate route teachers far and away are more favorable to various proposals toAnpreve i ¢ a 6 s
educational system than are traditional route teachsrshown in Chart 47

The reform proposal alternate route and traditional routes both overwhelmingly think would

i mprove Americads

educati

onal s yardlessmof sénirityt o ¢

Ninetytwo percent of alternate route teachers and 89 percent of traditional route teachers favor
getting rid of incompetent teachers regardless of seniority.

More than half (53 percent) of alternate route teachers think gettinfjtedure for teachers would

i mprove Americaos

educat.

onal system. Thi s

who favor getting rid of teacher tenure as a way to improve American education.

Nearly 4 out of 5 (78 percent) alternate roa&chers think that recruiting individuals from other
careers into teaching would improtree education system. Of traditional route teachers, less than half
(44 percent) agree. Only 1 infadlitional route teachers favacruiing individuals from othecareers
into school administration, while nearly half (48 percenltdrnate route teachers think this would

i mprove Americaos

educat.

onal system.

et rid

compar

Six out of 10 alternate route teachers and 43 percent of traditional route teachers think the education
system would be improved by requiring students to pass standardized exams for grade promotion.

Nearly two thirds (62 percent) of alternate rowgt@chers think that expanding the use of Charter

Schools for childreninloyp e r f or mi ng

publ i c

school s would i

mpr ove

41 percent of traditional route teachers agree. Only about 1 in 10 traditional route teachers think that
for-profit corporations contracted to operate schools would be an improvement, while about a quarter
(24 percent) of alternate route teachers favors the proposition.

Meanwhile,only one out of ten traditional route teachers and 17 percent of alternative rout

teachers beli
improve American education

eve

Chart47
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Percent of Teachers That Favor Reform Proposals, by Years of Teaching
Experience

Newer teachers are clearly morefavour of mostcurrentreform proposals for ways to improve
Amer i c a6 sal sgstem ¢hart theor more experienced counterparts, as shown in 48hart

Nearly half (47 perceht of teachers with five or fewer years

teachers, and 16 percent favour evaluating
This compares with 8 10 percent of teachers with more than fivargeof experience teaching that
favour evaluating a teacherés effectiveness

Chart48
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Helpfulness of Support to Teachers

Teachers surveyed report that the support provided to them by mentor teachers and other school
persmnel was the most helpful in developing competence to {@atiie9).

Fifty-five percent of teachers said thmentor teachewasiivery hel pful 6 and 20 per
Asomewhat helpfulo in their developi mggenaompetence
helpful by89 percent of teachers, while the school principal was considered helpfélgerdent.

Seven percent of teacheeport that the school principal was not at all helpful.

Coll ege/university per somhpeelr cweenrte, saenedn fiasso niievwehrayt |
by 47 percent. Only 4 percent of teachers indicate that they were not at all helpful.

Seventeen perceatf al t ernate route teachers said that st a
i s 0 me wh a tconhparédpof Lagiekcéniof traditional route teacher$he greatest disparity
between what traditional and alternate route teachers considered helpful support is for public/private
agency personnel, witt¥ percent of alternate route teachers finding them helpful, cochpgagnst 7
percent of traditional route teacherghis is very likely due to the fact that most alternate route
programs are run by or at least involve public and/or private agency personnel in their preparation
programs.

Table9. Helpfulnessof supportin developing competence to teach

Very Somewhat Not very Not at all No support
helpful helpful helpful helpful provided

% % % % %
Mentor teacher 55 20 8 3 14
Other school 47 42 7 1 3
personnel
School principal 26 41 22 7 4
College/university 17 47 24 4 9
personnel
Public/Private 3 7 12 6 73
agency personnel
State agency 2 13 26 15 44
personnel
Chart49

Support Rated Very or Somewhat Helpful, by Preparation Route

%

Other school personnel

Mentor teacher "

School principal 67

m Traditional

67 H Alternative

College/university personnel
State agency personne

Public/Private agency personn

0 20 40 60 80 100
Percent

48| Profile of Teachers in the U.S. 2011 National Center for Education Information



SATISFACTION

With few exceptions over the last two decades, teacher satisfaction across 10 satisfaction variables
has remained remarkabdymilar (Table 10)

Teachers surveyed in 2011 are slightly more satisfied with general working conditions and are more
satisfied with the status of teachers in the community than were teachers surveyed in 2005, 1996, 1990
and in 1986. Overall job sat#ction is higher than ever at 89 percent.

Tablel0. Teacher Satisfaction with Aspects of TeachbngYear Surveyed

Question: How satisfied are you with the aspect Very or Somewhat Satisfied
of your teaching career listed below? 2011 2005 1996 1990 1986
% % % % %
General working conditions 86 81 71 69 73
Overall job satisfaction 89 83 83 83 84
Present curriculum 81 78 75 74 78
Present textbooks 70 63 58 67 71
Relationships with other teachers 96 94 93 93 95
Relationship with principal 84 85 79 80 83
Relationships with students 97 95 93 N/A N/A
Relationships with parents of students 92 84 84 83 85
Tests of student achievement 62 44 N/A N/A N/A
Salary 55 46 50 45 45
Status of teachers in this community 60 50 41 42 46
Professionatlevelopment opportunities 72 N/A N/A N/A N/A
Quality of professional development receivg 69 N/A N/A N/A N/A

Current Teacher Satisfaction

Public school teachers are generally satisfied with most aspects of their jobs. They are most
satisfied with theirrelationships with students (97 percent) and with other teachers (96 percent);
however, their relationship with their principal fares less wellwith 16 percent expressing
dissatisfaction with their principa(€hart B).

Teachers are least satisfied with their salary (55 percent), with the status of teachers in their
community (60 percent) and with tests of student achievement (62 percent).
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Chart ®

Teacher Satisfaction with Aspects of Teaching

General working condition
Overall job satisfaction

Present curriculum

m Very
Present textbooks satisfied
Relationships with other teacher
m Somewhat
) o o satisfied
Relationship with principal
Relationships with students = Somewhat
dissatisfied
Relationships with parents of student
m \Very
Tests of student achievemen dissatisfied
Salary m Not sure

Quality of professional developmen
received
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Teacher Satisfaction Across Sub-groups

With one notable exceptipthere is not much difference in satisfaction levels of teachers on any
aspect of teaching across any of the-gtdups, as shown in Appendix A

Teachers whodve been t ea c h dissaisfiédeith cufreatuertbooks han 15 vy
than teachers who have more than 15 yearso6 experi el
to the creation of the Internet in the last 15 years and the rapidity of changing information and its
accessibility through mees other than textbooks.
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COMMENTS

Almost all the comments written in by numerous survey respondents were expressions of strong
opposition to the current emphasis on student testing and dissatisfactiaehdtdtadministrators.

Here are someepresentativeomments from public school teacher survey respondents

| feel | am being forced to teach to the "state achievement test” and |
HATE IT! | used to LOVE teaching until the administration started
telling us what exactly to do making us tedlce way they want us to.

I 6 ve tyeargdfter 254@ars, no fun no longer able to do fun
projects and grade level subjects

My biggest complaint is enormous emphasis on test scores. | believe
NCLB is a joke and a way to privatize public education.

Teachers need more time to teach and less time trafarrand
taking tests!

| do not think standardized tests and teachemexaeflect good
teachingé.

Sometimes the best teachers are the ones who don't have the upper
education; they don't teach to meet ALL the demands everyone keeps
stacking up, but (are) those who usually teach, LOVE the kids and
make learning fun and interesg!

Administrators block the teachers from improving, and iridhg
run, affect the student®ur inflexible administrators want to get
positively noticed, but have no clue of their negative approach.

Unless systems (are) developed that will trulyéhkearning of
students in mind there will be inarate results of assessments.
The same applies to assessing effectiveness of teachers.
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TEACHER DEMAND AND MOBILITY

About onefourth (23 percent) of public school teachers surveyed teach in rural Anegiser
guarter(26 percent) teach in suburban areas, while one in five (20 percent) teach in towns. About a
third (31 percent) of all teachers surveyedchesn cities (Table 11)

By preparation route to teaching, Bércent of teacheentering througtalternate routes
to teacher certificabin teach in cities Teachers entering the profession through alternate routes
aremore inclined to teach itities beause the programs through which they obtain their certification
to teach target these areas of need.

Table11l. Communities Teachers Teach and are Willing to Teach in by Prepara
Route

Question: What type of Currently Teach in Willing to Teach in
communitydo you/would o Alternate - Alternate
you be willing to teach in? Traditional Route Traditional Route

% % % %
Rural 23 17 76 69
Town 20 20 85 78
City 31 39 63 70
Suburb 27 24 80 77

NCEI asked teachers if they would be willing to teactifferent types of communities.
Relatively high proportions of teachers say they are willing to teach in all types of communities, with
cities being the least favored among traditional route teachers (Qhart 5

Where Teachers Are Willing to Teach

Chart51
Willingness to Teach in Community, by Preparation Route
Town
Suburb
m Traditional

Rural

H Alternate Route
City

100
Percent
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Teacher Relocation Unlikely

NCEI also asked teachers how likely they would be to move from where they currently live to where
the demand for teachers is greatest.

The demand for teachers in the United States is greatest in large inner citiesathdrig rural
areas.

When asked, fAHow | ikely would you be to move
teachers is greatest?0 74 pe-thide(66tperceiit)oftaiteenate t i o n 3
route teachers say it issomewhat overy unlikely they would move to a large metropolitan city out
of state to meet such a need. They were slightly more inclined to move to a large city in their own
statei 62 percent of traditional route, compared with 50 of alternate route teachetss saynewhat
or veryunlikely they would move to a large metropolitan city within the state if the demand for
teachers was great (Chag).

Teachers gave similar responses to the likelihood they would move to rural communities within
or out of state to meet the demand for teacli®ee Charb2 belowand Tablel?2), though
alternate route teachers were less inclined to move to rural areagetgatraditional route
teachers.

Chart52

Very or Somewhat Unlikely to Move Despite Demand

To a rural area within the stat 51

To a large metropolitan city within th
state

69 m Traditional
To a rural area out of state

~
N

m Alternate Route

To a large metropolitan city out of stat

0 20 40 60 80 100
Percent

Teacheraresomewhammore inclined to move within the state to teach where the demand for jobs is
greatest than theye@to move out of state. Fortyo percent say that it igery likely or somewhat
likely that they would move to a rural area within the state if demand for teachers were/gileainly
23 percent say theyo6d be | i 3percgntsaytiswewikelyoro a r u
somewhat likely that they would move to a large o@ttitan area within the state to meet the demand
for teacherscompared to only 20 percent for an-oéistate metropolitan area (Table 12)

Thirty-one percenindicate they would be very or somewhat likely to move to a metropolitan area
out of state and 22 percent say they would be very or somewhat likely to move to a rural area out of
state if the demand for teachers warranted such a move.
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Table 12 Likelihoodto Move to Meet the Demand for Teachers

All Traditional  Alternate
Teachers Route Route
Rural area within the state % % %
Very likely 17 16 17
Somewhat likely 25 28 24
Somewhat unlikely 17 16 21
Very unlikely 37 35 34
Not sure 5 5 5
Large metropolitan city within the state
Very likely 11 11 18
Somewhat likely 23 22 26
Somewhat unlikely 16 17 17
Very unlikely 45 45 33
Not sure 5 5 6
Rural area out of state
Very likely 7 7 8
Somewhat likely 16 17 15
Somewhat unlikely 15 13 19
Very unlikely 57 56 53
Not sure 6 6 4
Large metropolitan city out of state
Very likely 6 6 12
Somewhat likely 14 13 17
Somewhat unlikely 15 14 19
Very unlikely 60 60 47
Not sure 6 6 5
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Proximity Between Birthplace and College Education Site

Teaching has historically been a rather provincial occupationividuals who became teachers
tended to get their college education and teaching jobs very close to home.

In the 2011 NCEI survewx out of 10 (60percent public school teachensho went through
traditional teacher education progragw their undergraduate college education within 188sof
where they were born. Aboutodit of 10 (£ percent) individuals entering teaching through alternate
routes completed their undergraduate college education within 150 miles of where they were born
(Chart 53).

Chart53

Question: Did you complete your undergraduate college
education within 150 miles of the place where you were born?

Traditional

mYes

m No
Alternate Route

0% 20% 40% 60% 80% 100%

Proximity Between Birthplace and Teaching Site

Teachersdo answers reflected a similar7pattern
percent of traditional route teachers and 37 percent of alternate route teachers working within 150 miles
of the place where they were born (Chat 5

Chart54

Question: Are you now teaching within 150 miles of the place
where you were born?

Traditional

mYes
m No
Alternate Route
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PLANS FIVE YEARS FROM NOW

What Teachers Expect to Be Doing Five Years from Now

Two thirds (67 percen®f current public school teachergpectto be teaching in KL2 schools
five years from nowOf the current teaching force, pBrcent expect to be in an education job other
than K12 teaching. Onlp percent expect to be employiedanonreducatioarelated job (Chart

55).
Chart55

What Teachers Expect to Be Doing in Five Years

Teaching K-12

[
Ol

Non-teaching education job

Retired

Teaching postsecondar

Employed in an occupation outside of educati

Other

20 30 40 50

Percent

60 70
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Thirteen percent afurrent public school teachers expéotbe retiredive years from now. This
compares to 22 percent of teachers surveyed in 2005 who said they expected to be retired five years
hence. This is directly related to the fact that in 2005, more than 4 out of 10 (42 percent) surveyed
were 50 years of age oider, whereas, in 2011, the proportion of teachers 50 and older is under a

third (31 percent).

Since 2005, a significant proportion of older teabheeslready left the

profession. At the other end of the spectrum, the proportion of teachers @0Otheiearly doubled

from 11 percent in 2005 to 21 percent in 2011.

Chart56
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2005 42
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Proportion of Teachers Under 30 and over 50 by year
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Four out of 1q40 percent) of currergeniorhigh schoolgrades 912) teachers expect not to be
teaching in K12 schools in 208. Twelvepercent of themnexpect to beetired by then (Table 13).

While 70 percent of white teachers and fiercent oHispanicteachers expect to be téany K-12
levels five years from now, less than half (43 percefitlackteachers expect to beaching K12.
On the other hand 9%ercent oblack teachers expect to be employed in an education job other than
teaching compared witti4 percent of white teacheasd 24 percent of Hispanic teachers

Two thirds (6768 percent) of both traditional and alternatigate teachers expect to still be
teaching K12 in five years. However, 16 percent of traditional route teachers say they expect to be
retiredcompared to only 2 percent of alternate route teachers. Meanwhile, nearly a quarter (23 percent)
of alternate rate teachers say they expect to be working in a job in education other than teaching five
years from now, compared to 13 percent of traditional route teachers.

Table B. Fiveyear Projection for Teachers

Question: What do you - Teaching - ,
expect to be doing five Teaching Postseco NorrTe_a ching Outsm!e Retired Other
years from now? K-12 ndary Education Job Education
% % % % % %
All
2011 67 7 15 5 13 4
2005 60 N/A 12 4 22 2
Preparation Route
Traditional 68 5 13 4 16 4
Alternate 67 12 23 7 2 5
Gender
Male 63 8 21 4 12 3
Female 68 6 15 5 13 4
Age
20s 68 6 25 6 0 9
30s 76 8 18 4 0 5
40s 80 8 14 4 3 1
50+ 48 4 6 5 41 0
Race
White 70 5 14 4 13 4
Black 43 19 29 9 12 5
Hispanic 57 7 24 12 8 4
Other 65 12 12 6 15 3
Grade Level Taught
Elementary 73 2 13 3 14 4
Middle School 67 8 20 3 11 5
Senior High 60 14 16 11 12 3
Years of Experience
1-5 75 8 21 5 1 7
6-9 67 11 21 7 1 9
10-19 76 6 15 4 5 2
20-29 57 3 5 3 38 1
30+ 31 3 4 5 66 0
Community
Rural 68 7 14 5 14 3
Town 68 7 15 5 13 4
City 68 8 18 5 11 4
Suburb 69 7 17 4 12 4
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APPENDK

Master Tables of Survey Responses by All Teachers Surveyed
and By Preparation Route, Years of Teaching Experience, Age, Gender and Race

58| Profile of Teachers in the U.S. 2011 National Center for Education Information



144 9T 0¢ 8¢ 14 T€ | TZ 8¢ T€ G2 | 0¢c 92 <2¢ ¢¢ &¢ 144 L2 9¢ gqingns
Sy 99 6S 8¢ ce GE 6 €€ T€ Tv | 9¢ LZ 6¢ 9€ ov 6€ 1€ 1€ Ao
ST 6T € 0¢ |4 €T ¢¢ 9T 8T VI | 9¢ LT 0c LT 6T 0¢ 0¢ 6T UMO_L
ST 0T LT 144 (44 0¢ | L € 0c 6T | 8 62 6T ST 9T LT €c €c [einy
U] yoea] Alunwwo)d
(0] 0¢ €e Gc 0¢ 18 GZ 8¢ V¢ ve | ¢c¢ 14 €e (0] 6T (0] v yX4 ¢T-6
8T L2 8¢ (013 6¢ L€ |9¢ T¢ 6¢ 8¢ | € 62 9C¢ V¢ S€ 14 9¢ 9¢ 8-S
Zs Zs 8¢ Ly €9 LT |6 SF 87y v | 9SS 6 T¥r 0S5 O0S 7€ €S 8Y 7-Md
wbne] jana apelo
(A" L ST 9T 9T ¢l Ly L 0 0 [ 00T 0 0 0 0 € 6T LT +G¢
ST €T LT TC 6T € (o 9 L O 0 00T 0 0 0 14 9¢ €c ¥¢-GT
ST 0T (014 ST ST 7T 6 ¢¢ 0 O 0 0O 00T O 0 8 LT 9T v1-0T |
(013 71 6T 9T 91 9T 9 TT ¢¢ 91 0 0 0 00T 0 (014 ST 9T 6-9
L2 89 6¢ A Ge Ge 8 V¥I 0¢ V8| O 0 0 0 00T S9 €ec 9¢ G-1
(greak) aoualiadx3g Buiyoes
0 I4 € 0 0 T 0O T 0 O 0 0 0 I4 0 T 0 0 paibag paoueApy 1BYIO
0 I4 S T T T Z 0 T 0 € T T T 0 T T T uonednp3 - s1el0120q
9T 9T ZT TT OT €¢ |€ vT 2t L | TT OT ST LT L 6T MNSHYBM| UL ®BUINSHDE |®
8¢ 6T 8€ (017 O 0S |y € ¢v v2| 05 28 6 Sv LT vIA2 ymrozpawe | L BUINSnHE |®
[44 (0] Y4 LT 8T 8¢ TIT 8T LT V¢ 14 1T 6 9T G¢ T9 C(NSHYDYGH | BONZ 1SMO |
14 Ze TC (013 TE /T |SG¢ €2 82 vy | 0 Gz L2 8T 1Tv |A&EYD 1QZDY G 63| BTN Z IS MO |
paute] aalbaq 1saybiH
00T 0 0 0 € 9 ¥ 9 v € € € € L € 14 € 14 Bay10
0 00T 0 0 9 6 ¥ 9 0T 6 € 14 9 9 €T GT 14 9 oluedsiH
0 0 00T 0 L 14 8 6 L ¢ L 9 8 L ] TT S L Joe|d
0 0 0 00T €8 T8 [S8 08 8. 98| 88 88 28 18 81 0L .8 78 SHYM
aoey
€L 8. 06 S8 00T 0 T8 €8 G8 88| 88 ¢8 98 +¥8 8 8. .8 78 9lewsH
L2 44 0T ST 0 00T |6T LT GT 2T | ¢T 8T ¥T 9T 9T (44 €T 9T 9en
lapuag
L2 9T o€ (013 8¢ € |00T 0 O 0|88 ¢v 8T TIIT 8 LT ce TE +0S
L2 LT 6¢ T (44 144 0O 00T 0O O f|TT 87 0 9T <¢T e 44 44 67-0F
€e 8¢ ce 9¢ 8¢ 9¢ 0O 0 00T O T 0T 25 ¥S 9¢ €e 9¢ Yx4 6€-0¢
ZT 0€ (0] 44 [44 9T 0O O 0 ooT| O 0 0 TZ GS 14 0¢ 4 o HYK
% % % % % % | % % % % | % % % % % % % % aby
€e S9 29 89/, | ¢¢8 ¢ST |99¢ 98T v¥C 96T | OGT TOZ 8¥T 0ST 00¢€ A4 89/, |9.0T (=N
18yo  ouedsiH  oelg SUYM plewsd 9N |+0S SOy SOE SOc¢ | +S¢  ¥¢-ST vT1-0T, 6-9 G-T [oAeuUlslY [euonipel L
aoey Jopuan aby 2oualladx3 JO SIea 3oy uoneredaig | IV

20eY pue Iapua9) ‘aby ‘@ouauadx3 sieaA ‘@Inoy uoneredald Aq Siaydea] Jo ajijoid diydeibowaq TV

Profile of Teachers in the U.S. 20159

National Center for Education Information



€ 4 L 14 14 <] T T T 4 0 0 0 0 0 0¢ T T waaJad 00T
0 4 0 T T T 0 0 0O ¢ o0 0 0 T 14 9 0 0 nASQINSCT dd > oL
€ Z 0 T T T T T 0 ¢ T 0 T T Z Z T T nAsoaNscT di1 5 wd
9 © S 4 4 S T T © 14 T 0 T 1% S 9 T 4 waaJad 0§ - 92
14 ce 0¢ 8T 8T €¢ 0T €T ¥¢ V€ € 9 LT €c LE 9¢ 9T 8T nAsaNsStl dH 5> W
L9 09 89 SL 175 €9 /8 V¥8 TL LS| G6 76 c8 1L ¢S oY 8 LL 9UON
auljuo
welbold uolperedald jo uoniodoid
L2 S¢ TE A €€ € |ve ¢€ 6¢ 62| T¢ S€ G& 0g€ 8¢ 44 14 TE (NSOASASIN noAzs
St €€ A4 S€ 9€ TE |6E 66 TV 62| ¥ 6 6E 98 TE€ (014 1A% 6€ +0§
0 € € S S <] 14 L S 14 5] S 14 9 14 € S S vrd 5> wu
6 € 0T L 9 (A" 8 L 8 6 9 L 1T 8 9 14 8 6 vu > WO
€ ] € 9 S 6 L € 9 L L € 9 9 L L S S vo 5 dH
9 S € € € € Z S ¢ ¢ S Z T % € 9 € € UH 5 dw
€ S 4 4 4 14 ¢ v 1T g1 14 T T € S 4 14 Aw 5 omw
0 1T 4 14 14 L 4 4 € g T 4 0 1% S ST T @ HW 5> L
€ € 4 4 4 € 0 T € € 0 0 T T S 9 T 4 2 5w
€ 9 4 € 14 € 4 T € 8 0 T T 1% 9 T T @ 9UON
(sfnoy upaio) usye] sesinod uoireonpg
0 0 0 T T T 0 T T 0 T 0 0 T T 0 0 T 9Ins 10N
Aq paJaisiuilpe Sem 1l oym
6 9T ST S 9 8 4 S 6 <ZT T 0 4 14 ST 8¢ 0 S E@NCT S YD 1ANSD )i
1011SIp |00YdS e Ag palaisiuiupe
€ 9T S € ¥ 8 € € § g T T T 6 6 8T 0 € | weboud POSEQ-|00yDS BANBUISHY
aba||0o e AQ palaisiuiwpe
Al 4 6T 0T T 9T L OT OT L 4 4 6 ST ST 14°] 0 8 weiboid paseq-|00yss sAneUIBIY
LC 1T ST 9T ST 8T ¢ 91T LT TT | €T 0¢ Y4 ¢ 6 0 0c 8T weiboid 15oes)
arenpelfieseq-aba||0d [euonipel|
welboid Jayoealarenpelbiapun
8Y YA 174 99 €9 8 |99 ¥9 85 ¥9 (| ¢8 S. /9 0S8 1S 0 08 99 paseg-aba||00 [euonipelL
% % % % % % |% % % % | % % % % % % % % adAL weiboid uoperedaid
18y OuedsiH oe|g  SUYM prewsd S |+0S SOy SOE SOZ | +S§2 ¥2-ST¥T-0T, 6-9 G-T [PAIBUIS)Y [euonpeiL "
aoey 18pua aby aoualadx3 Jo SleaA a1noy uoleredald

aJey pue JIapua) ‘aby ‘aoualiadx3 Jo sieaA ‘@1noy uonelredald Aq uonelredald Jayodea] Jo sljusuodwo) pue 0] S91N0Y "2V

National Center for Education Information

60| Profile of Teachers in the U.S. 2011



0 € € 0 T 0 T T 0 T T T T T T Z T T Jareay]eweiqg/eoueq
€ € 14 T T € T ¢ T 71|71 4 T 14 T Z T T UpesH
Juoneanpa |edisAyd
9 4 14 T T € I 0 0 z¢| T T T T 4 4 T T 90Ua19s JaIndwo)
€ € 0 4 T S 0 € 0 ¢ T 4 T Z € T T so1sAyd
0 € z T 4 T 0 € 0 €| o0 T 4 14 Z T 4 T pairedw|
abenbue/yosads
0 LT 14 T 4 T Z ¢ ¢ 1| ¢ T € T 4 1% T 4 ysiueds
€ 0¢ 0 T € € e v v 1| C 4 € € S 8 T 4 uoneonps enbulig
€ € € 4 4 9 T S 0 €| 1% € T Z € 4 4 Ansiwayd
€ € 14 € Z € Z ¢ ¢ v/| ¢ T € € 1% 14 4 4 80Ua10s 8ordg
/@2ua19s Yle3/A60|089
0 4 S € € 0 Z ¢z ¢ v |1 4 € € € 4 € 4 pagimsip Ajreuonows
0 € € € v T Z v ¢ s |1 € € 9 € € € €
Bululea| o1108ds
9 4 € € Z 8 € v ¢ S| ¢ € € € 14 S € € 80UaI19s [edIsAyd
6 0 14 € € T ¥ § ¢ 2| s S € T 4 0 1% € uoneosnpa
PIpawal pue s[4S dlseg
A g 14 % v v 9 € ¢ v | 9 9 4 € € € 1% 14 JISNAAY
€ g S % v S ¥ & § G| ¢ S 9 S 14 S 1% 12 pay1o
9 9 € v € 6 S ¥ € v | s g € 14 S 9 14 12 90ua19s 8}I/ABojolg
6 6 € g 9 € v v L 9| ¥ 9 1% 9 L 9 S S abenbue|
puooas e se ysi|bug
ST € 4 9 1% 9T € 6 L 9 € S 8 9 9 6 S 9 Alo1siH
6 g L L L € S 6 9 9| ¢ 9 8 6 L 1T S 9 |elisusb ‘uoneonps |eloads
8T g €T 8 8 ¢t | § 8 2T 6| ¥ L L 8 €1 €T 8 8 [90UB19S JBYI0 JO |BIBUSD
€ 9 S 0T 1T 0O [Tt TT OT ¥ | ST €T TIT 9 L S TT 6 usirebiapury
ZT zT A 6 4 € 9 GT 0T TIT|OT €T €T 0T TI 6 TT 0T Buipeay
8T 6 02 0T 0T T2 |9 € 9T 6| . 0T TT €T €T 9T 0T 1T d0UBI0S
|e120S/Sa1pnIsS |B120S
0€ o€ €e 9T 8T ¥¢ | €T 6T LT 92| ¥T 2T 2T LT OF 6¢ 9T LT sonewsyrep
€e 1T 12 12 T¢ 02 |02 0Z 22 V¢ | T¢e 02 SZ 92 02 22 T2 Z¢ | swesbenbuerysibug
87 4% €e 4% 9y S¢ |S¥ 68 v¥ vy | v SV v Ly ¥ 62 8 144 Areyuswa o [esouUsD
% % % % % % [% % % % | % % % % % % % % ybne] spslgns
lsyl0 owedsiH >oelg SIYM Pplewsd 9N [+0G SO SOE S0Z | +S2 V2-ST vﬁ.oﬁ_ 6-9 G-T [eAneuUlalY [euonipell | [V
Japuan) aby aoualladx3 JO Siea A 210y uoleredald

aJey pue Japuas) ‘aby ‘@oualiadx3 Jo siea A ‘91noy uoneledald Ag 1ybne] s108lgns ‘v

Profile of Teachers in the U.S. 201561

National Center for Education Information



0 0 0 0 0 0 0O T 0 0] 0 0 0 0 0 0 0 0 uoneanps |ealuydsy
JO |BUONBIOA JIBYIO
0 0 0 0 0 0 0O 0 o0 of o 0 T 0 0 0 0 0 uoibijpy/Aydosoliyd
0 0 0 0 0 0 0 T 0 o0 T 0 0 0 0 0 0 0 suonednao yijesH
0 0 0 0 0 0 0 0 0 o] O 0 0 T 0 0 0 0 SOILOU0DT SWOH
0 0 0 0 0 0 0 0 0 T| O 0 0 0 0 0 0 0 30us19s Arell|IN
0 r4 0 0 0 T 0O 0 O T| O 0 0 0 T 0 0 0 [ealuyos L
0 0 0 0 0 T 0O T 0 0] O 0 0 0 0 0 0 0 Bununodoy
€ 0 0 0 0 T 0O T 0 0] 0O 0 0 0 0 0 0 0 | oBenbue| ubio} ;BYO
0 0 0 0 0 T T 0 0 O 0 0 0 T 0 0 0 0 Ansnpui pue ape.]
0 4 r4 0 0 T 0O T 0 0] 0 T 1 T 0 T 0 0 Bunsxew ‘ssauisng
0 0 0 T 0 T T 0 0O T/ O 0 0 T 0 T 0 0 paddesipuey AjpIonss
0 r4 0 0 0 0 0 T 0 o0 T 0 T T 0 0 T 0 |uoneonps |eloads BYO
0 r4 4 T T 0 0 T 0 2| o 0 T T T 0 T 0 | Buuesy-jo-piey Jo jeag
0 0 4 0 0 0 T T 0 o] T T 0 0 0 0 T 0 salpn}s ueslBWY
aAlBN/URIPU| UBDLIBWY
0 0 4 T T T 0 T 0 zZ| o 0 T T T T T 0 paddeoipuey Ajjensia
0 S Z T T 14 I T 0 T/ T T T T T r4 T T SIaYI0 ||V
0 0 0 T T 0 I T 0 T]| O T 4 T 0 0 T T paddeaipuey A|p[IN
0 0 0 T T 0 I T T 2| 0 T 0 T T T T T wsieuwnop
0 4 z T T T 0o T T 2| o0 0 1 € r4 T T T papielas A|jelusiy
0 14 0 T T T T 0 0 2| o T T T T T T T |pairedwi Ajreaipadoyiio
% % % % % % |% % % % | % % % % % % % % wbne] spalgns
19O OuedsiH ¥oelg  dWyM plewad deN [+05 Soy SOE SOZ | +52 ¥2-ST v1-0T, 6-9  G-T [pARRWd)V jeuonpelL [ V.
aoey JETER) aby aoualladx3 Jo Siea A 21noy uoieredald

('u092) ERENIVENETIED) _.wm< ‘aoualiadx3 Jo SieaA ‘alnoy co:Ewo_m.E \E 1ybne] s1oalgns eV

National Center for Education Information

62| Profile of Teachers in the U.S. 2011



6 1T ¢l 1T 1T 7T 9T OT 6 6 0c 1T 6 €T 8 4% 1T (A" ON
16 68 88 68 68 98 |¥8 06 T6 16| 08 68 16 L8 6 98 68 88 SOA
1810 01 welboid puswwodal piNOAA
9 VT 4 <] S L 1% L 9 14 4 T 9 8 8 8T T 14 8|qeoi|dde 10N
8Y L9 1ZA 89 6S €9 ¥S €9 /LS 89| VS 09 LS 6S €9 =11 09 19 611 1IN0y
6 0 0 T 4 T @ T T € T T T € 4 T @ T Buoj oor
9€ 6T 144 9€ s€ 6 |0y 0 G¢ v | ey 8E 9¢ 0 8¢ L2 L€ €€ Hoys ool
saoualadx3
Buiyoea] woolsse|D jo yibua
Al 1T @ € 14 S 1% € 14 14 € € 14 S ] VT @ 14 a|geol|dde 10N
19 89 18 174 1ZA €L 69 LL LL €L | OL 1L 6L TL 9L @/L SL 1ZA 611 N0y
ZT vT L €T ¢T  ¥T |€T TT €T 9T | OT ST TIT 9T 2T L 2 €T Buoj ooy
6 9 0T 6 6 L |vT 6 s .| .t 0T 9 8 L L 6 6 uoys oo
$8s1n0) Buiyoeal-aid Jo yibua
0 € 0 T 4 4 € T T 4 4 T T T @ € T T Jood
T 9 8 0T 6 €T IT 8 0T L ST 8 6 ST 9 ST 8 6 =>Te)
(0] 6T 0c f44 (44 € v¢ LZ TZ 61| LcZ LC 9¢ f44 ST 8T €¢ 144 pooo
(015 8¢ 14% [474 1N% (01% oy ¢v Ty G¥ | SG€ 14% v 6€ 19474 6€ v 1N% poo9 AIBA
yX4 €€ LC 144 LC (44 ¢¢ ¢¢ Lc Llc | cc 0c € €c 149 14 9¢ e Jus|[9dX3
% % % % % % % % % % % % % % % % % % Buirey weiboid uonesedaid
18y10 oedsiH >oelg 9NYM prewsd SN |+05 SOV SO0E SO0cC | +S¢ VZ-ST VTI-0T 6-9 G-T pAITeulslyeuonipel] Iy
aoey lapuas aby aoualadxg ho._wam> 21noy uolresedaid
9JeY pue Iapuao) ‘aby ‘@aualladx3 Jo SieaA ‘@1noy uoneredald Ag sweliboid uonesedald Jayoea] buney v

Profile of Teachers in the U.S. 201568

National Center for Education Information



¢l S 14’ ST vl 8T ST TT OT €T | €¢ ¢l 6 1T €T ve T (A" a|geoljdde 10N
9 4 4 @ 4 € € 4 @ 4 T @ T € € € @ 4 9ANJ3YJ9 ||e e JON
Y4 9T T GT VT e¢c ¢l v1I 8T 6T 6 8T 6 0¢ 6T GT 9T ST aANnoaYe AJBA 10N
6€ 1474 4% 0S 514 ov Ly 1S 059 TG | L¥ Ly LS 6V of 9€ 0S (0]] SANJ8Y§8 leymswos
T 143 TE 8T TC LT |[2¢ ¢¢ 0¢ ST | 0Cc T2 € 8T O¢ 44 (014 (014 annoayg Aiap
sbBuilaswy/sreulwas
Apnis dnoio
Y4 e€T 4 1T 1T ST 8 S TT 8T ] L 8 8 6T 6T 6 0T a|gesijdde 10N
€ 0 0 T T € T T T 4 T T 0 T Z T T T 9ANOBYS ||e e 10N
TC 8 S 9 9 7T s L 8 6 6 14 14 L 6 0T 9 L aAN03Yd AIBA 10N
€e 6€ 0S 8Y YA 9 |6y ¢S 8¢y vv¥| 9¥ 99 TS 0S5 6¢ 6€ 61 6t SANJBYD Jeymawos
T (014 e €e 9€ € | 8¢ <S¢ ¢¢ Lz | 8¢ ¥E€ L& GE 1€ T € e annoayg Aisp
Buiyoea) Buiuuibaq Jaye
uaye] Sa8sInod uolreonpy
9 ST 4 1% ] 14 14 S 14 9 € @ 1% S 8 €T 4 1% a|geoljdde 10N
0 0 4 T T 0 T 0 c T @ 0 0 T 4 @ T T 9ANJ8Yj9 ||e e ]ON
€ 9 € € € 14 v ¢ € S € € T € 14 8 4 € aANoaYe A19A 10N
(013 L2 6T 9¢ 14 €€ |92 ¥¢ 0¢ ve | Lc S¢ 92 9¢ [lc 8¢ 14 9¢ SANJBYS Teymawos
T9 Zs S. 99 99 6S [99 69 ¢9 +¥9| 99 0L 69 99 09 61 0L 99 annoayg Aisp
weiboid
ay1 Jo ued Buiyoesl [enpy
6 e€T L 9 9 7T ] 1% L 0T ] € =] 6 8 [44 4 9 a|gesijdde 10N
0 Z I4 T T T Z 0 T T € 0 0 T T T T T 9ANOBYS ||e e JO0N
9 9 0 T TT OT |ST OT 6 OT | 8T €T 6 9T 9 8 T TT aA0aYd AIan 10N
S8 L€ (0174 LS €9 /S |29 LS 85 85| 1S 89 LS ¢S5 SS 1474 89 LS SANJBYD Jeymawos
(018 A4 Zs €c 8¢ 8T |[S¢ 8¢ G¢ ¢Z¢| € S¢ 0e ¢Z¢ oO¢g 62 L2 14 annoayg Aisp
% % % % % % % % % % % % % % % % % % eaBo.d aup u Buyoesy
210}aq S$8sIN0J UoITeINP3
Jayio oluedsiH oelg SUYM plewsd B9leiN [+0S SO S0€ S0¢ | +G¢ P¢-ST VH-OH; 6-9 G-T [9Aleula)Y [euonipel | v
aoey lapuas aby aoualiadx3 Jo S/eaA a1noy uoneredald

lapua9 ‘aby ‘@oualladx3 Jo siea A ‘81noy uoneredaid Aq weibold uoneredaid Jayoea] Jo s10adsy JO SSauaAndayg Gy

National Center for Education Information

64| Profile of Teachers in the U.S. 2011



€ 4 4 @ 4 € [4 4 0 € € 0 T € T 14 T T a|qeoldde 10N
€ 0 0 T T T T T 0 T 0 T 0 € T € T T SANOBYS ||e e 0N
€ 0T S 8 8 S IT ¢ S TT | OT 9 S 6 L L L 8 annoaya Aian 10N
85 o T 8¢ 6€ ve [¥€ LE Ty Gy | 8€ 6€ 9€ €V 8E T 1374 6¢ SANJBYS leymawos
€e 6V 29 TS 0S GG | TS 99 VS Oy | 8 €S 85 € ¢S 99 0S 0S aAnoayg Asp
$J1010NJISUl
JO sadualadxa [eonoeld
0 4 4 Z 4 € 4 4 T 14 14 T T 4 € S T 4 d|qeoi|dde 10N
0 0 € @ [4 [4 [4 T 0 € T € T € [4 @ [4 4 9ANJ3YS ||e e JON
8T 0T € 7T T ¥l [¥T 6 ¥T €T | €T 0T €T LT 1T 0T €T €T aAnoaye A1an 10N
A4 L€ 184 9 9F ¢v |S¥ 6y € TS| 0SS 97 S 87 €V 6€ 8 87 9ANJBYS Jeymaswos
6€ [A°] T8 9€ 8¢ 6E | LE 62 ¢r 62| €€ 6£ OF 0 TIv 174% 9 9€ annoay3g Asep
$10310NJ1Sul Jo spunoJbyoeq
pue abpajmou|
0 4 4 T T 4 T T 0 4 T T T 0 T Z 0 T a|qeordde 10N
0 4 0 T T T 4 0 T 4 T 4 0 T T € T T 9ANJ3YS ||e e 10N
ST 8 4 T T YT [ST 6 6 €T | VT T 6 ST 8 0T TT 1T aAnoaye A1an 10N
Zs 9 174% LS qS ¢S |9 G99 SGS 95| 09 99 0SS ¥S 9S 14 LS A 9AN8YS Jeymaswos
€e e €9 6¢ €e ¢¢ |9¢ GE€ GS¢ Lc | € 0g Oy o0 vE 6¢ TE T annoay3 Asep
slojoniisul Aq
apinoid sjeuarew Buiuiea
0 4 0 T T € T T 0 4 T 0 T T I4 Z T T d|qeoydde 10N
0 0 0 0 0 0 0 0 0 T 0 0 0 0 0 0 0 0 SAN3YS ||e e 10N
9 [4 4 @ Z 4 € 4 T 4 I4 0 € T € Z 4 4 aAnoaye A1an 10N
T 44 ve T¢C T¢C € | ¢¢ TZ 0¢ 92| ¢¢ T¢ ¥ 6¢c ¢ €c @&, (44 9ANJ8YS Jeymawos
€9 S. S 9. 9. ¢L |SsL L. 8L 69| ¥. 8L 2¢8 69 T. €L S/ S aAnosyg Asp
sJayoeal
MOJ|3} YIIM SUOISSNasIq
T 8 0T el €T T |2¢¢ vI S 9 [ s2 9T 6 9 6 9T Zcl et d|gealdde 10N
A% 9 6 0T 6 ST 6 TT TT OT 8 7T 6 T 8 8 0T T SANO3YS ||e e 0N
(01 TC 8¢ 6¢ 8¢ 0 | L2 62 0E€ ¢¢€| 9¢ 9¢ <¢¢ 0g 8¢ €ec 6¢ 6¢ annoaya A1an 10N
€e 6€ [44 g€ € 8¢ |6 0€ 8¢ ¢v | 8 V¥E€ vE P¥E  8E (A 1% 14> SANJBYS leymawos
A% 9¢ 1€ A 9T YT [€T 9T 9T TT | €T 0T ST 6T 9T (014 7T VT aAnoayg A1sp
% % % % % % [% % % % | % % % % % % % % [sfeudnol ‘soljojriod Buidaay
laylo owedsiH oelg SUYM plewsd 9N (+0S SO SO0E SO¢ | +G¢ V¥¢-ST v1-0T 6-9 G-T [eAneulal)Y [euonipel |
Japuan aby aoualladx3 JO Siea A 21noy uoleredald ot

1y pue Japua9) ‘aby ‘@oualiadx3 Jo SieaA ‘91n0Y uoneledald Aq weibold uoneledald Jayoea] Jo S109dsy JO SSBUBAIDBYT "GV

Profile of Teachers in the U.S. 201565

National Center for Education Information



9¢ 4> TE 9e Ge OF |6 ¢¢ vE€ ¥€| G¢ 8¢ ¢¢ ¥ 6¢ LS o€ €e d|qeoi|dde 10N
€ Z Z € 4 ] S ¢ T 4 14 14 € T Z € € € 9ANJBYS ||e1e 10N
T €T 7T 9T 7T 9T |¥T ¥¢ 2T €T | LT 02 LT 9T OT 6 LT LT aAn08Ye AI9n 10N
L2 9¢ TE o€ (013 9¢ |T€ 9¢ 0c <S¢ | v¢ ¢¢ Lz 92 O¢ ST e A AAND3Yd Teymawos
1¢ LC ¢e ST LT €T OT ¥T €¢ &1 | OT 9T ¢ 9T 8T 9T LT 9T aAnoayg Aisp
Buiyoeal
SeMm | @J19yM |ooyds ayl ul
))noey 869)|00 yum Bupjlopn
€T 8 0T 6 0T 8 ¢t L 9 8| 91T 9 6 0T 8 T 6 6 d|qeoi|dde 10N
0 0 S 4 T ] 4 T T Z T € T T Z € T I4 9ANJBYS ||e1e 10N
€T € 8 6 6 TT |OT OT L OT S 6 0T €T 6 6 6 6 aAno8Ye A1an 10N
TE LE 1874 9¢ 1 €7 |9 Oy G <S¢ | Lg e ¥E€ GE Gg e 8¢ 9¢€ AAND3YS Teymawos
14% [A°] 9€ 14% St €€ oy ¢v 09 G¥ | Ov 8¢ 9 1N% 174 151% 19974 14% aAnoayg Aisp
Jels 1uIsIp
|O0YIS 13y10 Yum Bunjiopn
9 S 8 T 0T TT |6T €T S v | 6T #T OT L ] 8 TT TT d|qeol|dde 10N
¢l € L 4 € € € 4 14 € @ 4 T 14 € 1% 4 € 9ANJBYJS ||e e JON
ST S 8 6 6 6 6 6 L 1T 8 9 9 A" 0T €T L 8 aAnoaye Aian 10N
ST A 6¢ TE 6¢ GE (6 0t €€ ¢gg| 08 T€ 2Z¢ TE TIE S¢ TE ce SANJBYS Teymawos
[4°} qS Ly Ly 617 19974 oy 9% TS 0S| Tv 1% 1S 174 18 0S 8y °174 EIVIREITE VET
|00Yds a8y} Je siousw
Aq papinoid aouelsissy
0 4 4 r4 T S 2 T 0 €| v T T 4 T 14 T T a|qeodi|dde 0N
€ Z Z 4 4 © ¥ 0 ¢ ¢ € [ T 4 Z 1% T 4 SAND3YS || e JON
6 0T 0T 0T 0T 6 OT TT 8 <¢T 8 6 L 0T TT €T 8 0T aAnoaYe AI9A 10N
(514 144 LE TS 61 6V |y 6V 25 TS| 0S5 67/ 08 €S9 G¥ 6€ Zs 0S BANDBYS Teymawos
6€ 144 6t 9¢ 6¢ GE | LE OV LE 2| S¢ 62 < ¢2€ Tv (0] 8¢ L€ EIVIEITE VT
% % % % % % % % % % | % % % % % % % % S101NASH
Aq papinoid soueisissy
layio owedsiH oelg SlNYM plewsd 9BIN |+05 SO SOE SOC | +G¢ V<¢-ST E”-o._r 6-9 G-T [|9AleuUIsl]Y [euonipel | e
aoey lapuas aby aoualiadx3 Jo Siea A a1noy uoneredald

Y pue Japuas ‘aby ‘aousliadx3 Jo sieaA ‘@1noy uonesedald Ag weiboid uoneredald Jayoea] Jo S109dsy JO SSauaANdLyd ‘GY

National Center for Education Information

66| Profile of Teachers in the U.S. 2011



9 8 ZT 8 8 0T | 8 G 9 01| 6 S 6 8 8 T L 8 a|gedijdde joN
€T g 14 € € g v S 2 v | S g € T % g € € SA08YD || Je 10N
6 € S €T €T OT |TT 2T €T €T | It ¥IT ST 9T 6 6 €T A anndaya Asn1oN
Ty A4 9¢€ 0S Ly 0S |1 ¥ 0S5 0S| S¥ 0SS SV Ly 6V Ty 6v 0S SANJBYS Teymawos
1€ [4% 1% 9¢ 6¢ v 9¢ €€ 0€ ¢€¢ | ot yX4 8¢ 8¢ (0] ce 8¢ LZ annoayg Aisp
Buiyoea Jo seare
Jejnoned ul suadxa yum
suoIssas Bulules|/sainioaT
€T 8 € 6 8 OT |TT 6 6 8 | ¢T 6 L TT L 8 6 6 a|qeoi|dde 10N
€ 0 € 14 € 9 ¢ € & § T S [ S € 9 € € SANO3YS || Je 0N
Ge €T T LT 9T 6T 8T G¢ €T ST | 9T 6T (44 ST e€T LT 9T LT annoaye A1 10N
1% 131% 14> °174 Sy 14% Ev Or 6v Lv | G¥ 174 ov 1% 9 8€ Ly 1% 9ANJ3)J8 leymswos
€T 9¢€ Ly ¥e LC ¢¢ |¥¢ €2 9¢ 9¢ | 9¢ €2 62 € 0¢€ A 9¢ S¢ annoaya AIap
% % % % % % % % % % % % % % % % % % weibo.d ay} ur ssa.bo.d
bl Jo syuswissasse Buiob-up
laypo owmedsiH oelg SlYM plewsd 9JeiN (+0S SOF SO0E SOc¢ | +G¢ P¢Z-ST #._”.o._”.._ 6-9 G-T [eAneulal|y [euonipel | v
aoey 1apua aby 8oualladx3 Jo SIea A 210y uoieredaid

'y pue Japuan ‘aby ‘aoualiadx3 Jo sieaA ‘@1noy uonesedaid Aq weiboid uoneredald Jaydea ] Jo S109dsy JO SSaUBAINDRYT ‘GY

Profile of Teachers in the U.S. 2016}

National Center for Education Information



0 0 0 0 0 0 0 0 0 T T T T T 0 0 0 T 0 0 T T 0 0 T @ T T 0 0 0 0 T T 0 T aIns 10N
© € 0 @ @ B T 14 T 14 © S 0 S € S T 14 T 4 0 14 T 9 B S T S 0 T T @ T 14 T S 1uaredwoo |[e1e 10N
0 6T @ & “ T @ 6T “ 9T I 8¢ Zz 0z T LT ¢ VI ¢ ac % 1c @ 6T T 9T % €2 4 ST “ ST @ 6T @ 8T 1ua1edwod A1en 10N
€T Ly 6T 43 S¢ 114 14 El4 (44 144 € Gy [SC €y 9¢ 8y <¢¢ S¥ GS¢ Ov | 9C vy e 6y <¢ 67 /x4 Ly €2 8€ | ¥v¢ 6€ vZ 9 ve S sledwoo yeymewos
8 1€ 6. €9 1L 44 [2A € V. 9€ 9 ¢ (€L 0€ 0L 0€ SL 9€ 2/ 9€ | TL 0€ €L 9¢ €L 62 69 14 =72 9y | €L v¥ €L 0F €L (43 ua3edwiod A1BA
Ayoresaly
aAensiuwpe yum Bureaq
0 0 0 0 0 0 0 0 0 0 0 0 i T 0 0 0 0 0 0 T T 0 0 0 T 0 0 0 0 0 0 0 0 0 0 aIns 10N
0 0 0 0 0 € 0 T 0 4 0 T 0 4 0 [4 0 T 0 T 0 4 0 € 0 0 0 € 0 0 0 T 0 2 0 4 jusladwon e 1e JoN
0 ct 0 T € 0T T 6 T 8 € T T eT T 0T o0 1T 4 S T 8 T cT 0 0T T 1T T L 4 L T 6 T 0T Jutedwod A1eA JoN
© 114 9T L2 cT L€ ST St vT t474 6T 0S [ST GSF €T Sy 9T 6€ €T ¢v | v1 JAZA 8y v1 v 02 GS¥ v1 6€ | ST 9¢ ST G¥ ST 1474 Jusredwod reymewos
16 Ly 8 19 S8 61 8 144 S8 8Y 8L GE [€8 OF 98 €y €8 6V G8 €S| ¥8 ¥ 98 9€ 98 61 6L v S8 vS | ¥8 95 ¥8 €V 8 1474 Jueredwod AlapA
siayoea)
moj|ay yum Buireaq
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 T 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 ains 10N
0 € 0 4 0 0 0 T 0 T 0 @ 0 T 0 @ 0 4 0 T 0 T 0 T 0 T 0 4 0 4 0 € 0 T 0 C a1adwod ||eleloN
0 6T @ ST 0 6T 0 7T 0 7T T “s 0 91T T ST 0 ¥ 0 ST 0 9T 0 T 0 ST T VT 0 V1 T 9T 0 7T 0 YT 1ua1edwod A1en 10N
e Ty 1T Oy 2 L& € 1S | ¥T 8 T¢ €5 |eT TS 9T 0S 2T S 6T 1S| 8 8 eI ¢ 6 05 6T ¥S 6T O (T2 S¢ €T 0S5 | ST 6% Jeledwod reymewos
99 8 /8 vy 8. W 98 €€ |98 L& 8. €2 |88 € v8 vc 8 8 18 €€ |16 GE 88 @€ 16 vc T8 06 T8 8BS |8, SE /8 GSE | S8 SE eedwod Alep
uononusul Buizivebio
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 T T 0 0 0 0 0 0 0 0 0 0 0 0 0 0 aIns 10N
€ 9 0 % 0 S 0 14 0 14 T S 0 14 T S 0 14 T © 0 & 0 14 T € T S 0 B 0 S 0 5 0 14 jusladwoo e 1e 0N
€ 6T 0 €T 0 (4 T S¢ T €¢ T Lc T €& 0 T¢c ¢ Vv ¢ 9¢ 0 €¢ T 0c 0 e 4 8¢ 4 €¢ T 4 T e T e Jua)edwod Aen 10N
6T Ly VT 114 ST Ve [44 61 0c 14 ve 0§ [ST 0SS 6T 9v ¢¢ Lv Llc vy | T1 8y v1 €5 0c 6y  G¢ v 8¢ vw | 8¢ v¥ 8T 8¥ Te 8y 1ua19dwod 1eymawos
S. 8¢ 98 144 S8 61 Ll e 8. e v, 8T [€8 €2 18 0€ 9. S¢ 1. 92| 68 ¥C G8 €7 6. 14 €L SC 0L 0€ | 0L 0€ 08 GS¢ 8L 14 Jusredwod AlspA
suldidsip woolsse|D
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 T 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 aIns 10N
€ 9 0 4 0 € 0 € 0 € T 14 0 14 T 4 0 € T 4 0 € 0 4 T 4 0 S 0 4 0 S 0 4 0 € jualedwod ||e e joN
& @ @ oT 0 8 T ve T 0cC T (013 T 0 0 T T S T 92 0 €C 0 9T 0 (44 @ 92 T 22 T 6T T (44 T 22 jusjadwod AI1aA 10N
6 v 9 144 LT 14 ST 0S T 8Y 8T v [2T €S OoT 1S ¥I S¥ G2 v L Ly A 09 T 8Y 9T ey €2C €y | 0 S¥ €T 6V ST 61 usladwod yreymawos
78 1€ 6 44 €8 (44 €8 ve S8 6C 08 6T | /8 €2 68 0€ S8 82 ¥, 8¢ | 26 LC 6 114 68 6¢C 8 LC 9L ¢ | 6L TE 98 /¢ 8 yx4 Jueredwod Ao
Juawafeuew wooisse|)
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 T 0 T 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 aIns 10N
0 € 0 2 0 € 0 T 0 T 0 S 0 Z 0 @ 0 @ 0 4 0 2 0 @ 0 T 0 T 0 T 0 2 0 T 0 4 jusladwoo ||e 1e 10N
9 (4 € [44 [4 6T T 8T T 8T 4 (4 0 91T ¢ T Nclmcel T ST 0 ST 4 (4 [4 0c¢ T T1c T 8T T 14 T 8T T 6T Jua)edwod Aan 10N
8¢ 85 LT 6V 0c LE [44 S5 (44 [4°] [44 19 (8T €S 0¢ /S ¢ 0S 6¢ /LS| LT GS 6T 95 ST SS e 1S 9¢ €5 | 6 Lv¥ 0C SS e €5 usledwoo yeymewos
99 14 6. 12 8L 114 Ll S Ll 8¢ 9/ 9T [¢8 62 8. ¥Z¢ 9. 9¢ 0L €Z | 28 8¢ 08 e €8 €¢ cL 8¢ 23 8¢ | 0L 0¢€ 8L G¢ Ll 9¢ ua3edwiod A1BA
awi afeuew 01 ANiqy|
0 0 0 0 0 4 0 0 0 0 0 0 0 T 0 T 0 0 0 0 T 0 0 T 0 0 0 T 0 0 0 T 0 0 0 0 aIns 10N
0 0 0 0 0 0 0 T 0 T T T 0 T 0 0 0 4 T T 0 T 0 0 0 T T 4 0 0 T T 0 T 0 T jualedwod ||e e loN
9 9 4 0T (4 L T cT T 0T 4 8T 0 TT T 6 ¢ 1T ¢ LT T 0T T 0T T L € ST T (4 @ ST T 0T T 1T Juajadwod A1aA 10N
€T 95 8 114 cT Ve e 0S 0cC 61 62 0S [6T L¥ 9T Sy €2 08 92 ¢S | v1 8y 9T 9% 8T 0S 8¢ 9% 9¢ ¢S | ve vy T2 0S 0cC 214 Jusledwod yreymawos
18 8¢ 06 61 98 89 =72 9€ 6L oy 69 1€ [08 OF €8 9y GSL /L€ 2L O0E| S8 v €8 ey 18 (44 19 9€ €L GE [¥L O 8L 6€ 8L 6 wueredwod Alep
Bluapnls atenllow 01 AWiqy
0 0 0 0 0 C 0 0 0 0 0 0 0 0 0 0 0 0 0 0 T 0 0 0 0 0 0 0 0 0 0 T 0 0 0 0 ains 10N
0 0 0 @ 0 0 0 T 0 i 0 0 0 © 0 0 0 0 0 0 0 @4 0 @ 0 T 0 0 0 0 0 1 0 T 0 T aladwod ||eleloN
0 9 0 0T 0 8 0 L 0 8 0 L 0 9 T 8 0 O0T T A 0 S 0 L T 9 0 oT 0 L 0 6 0 L 0 8 1ua19dwod A1en 10N
6 Ly 8 114 L € 9 514 9 9 L 87 € Sv S 6v 8 67 TT LV 4 Ly S 0S 5 6V 9 19 0T 1514 9 114 9 8Y L Ly sledwod yeymewos
16 Ly 26 14 €6 85 6 144 €6 S €6 Gy [96 9¥ G6 €V <¢6 OV 68 /v | 16 9  ¥6 v 16 vv ¥6 O 68 6y | €6 6V ¥6 G €6 44 aledwod LA
% % % % % % % % % % % % % % % % % % % % % % % % % % % % % % % % % % % % palans ays yoes) E_\M:M_.“
uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag uebag
"N yaym | N waum | "N usum | "N weum [ "N ueum [ MM ueum [N uaum| "N waym| "N ueum|™N ueum| "N weym| "N uweum [ "N waum| "N ueym | "N ueum [N usum usum
Yo ojuedsiH oelg MM sfewad e +0§ sov sog S0z +52 v2-ST ¥1-0T 69 ST |enneuwany
aoey J8pus aby ouanadx3 JO sieaA 210y uolesedald v

20y pue lapuas ‘aby ‘@oualiadx3 Jo sieaA ‘@Inoy uoleredaid Ag Buiyoea] jo sealy Jualayiq ul 92uaiadwo) PaARdIad 9V

National Center for Education Information

68| Profile of Teachers in the U.S. 2011



0 0 0 T T 0 T T 0 O T 0 T 0 0 0 T 0 9INS 10N
€ 0 0 T T € ¢ 1T T I € T 0 T T T T T a|gen|eA e )e 0N
€T 4 8 6 L 9T |OT 6 L OT| 9 0T 6 6 8 0T 8 6 d|qenjen A1aA 10N
147 (017 Y4 S 15974 87 ¢ v SV Sy | Tv S Ly 1% Sy 1N% 1474 S 9|gen|eA jeymsuos
1N% 6S 79 174 0S (4 9 ¢ev L¥ Vv | 0S 1594 153% 1% Ly 8v 174 1% a|gen|en Aisp
salinioe
Juswdojanap [euoIss8j0.id
0 0 0 0 0 0 0o T 0 O 0 0 0 0 0 0 0 0 2Ins J0N
0 0 0 0 0 0 0O 0 0 O T 0 0 0 0 0 0 0 a|gen|eA |[e e oN
9 4 0 14 € L vy T € 9 € € 4 S € 1% € 14 a|qenjen A1dA 10N
6T 0€ ve €€ Ze €€ | ¢€ ¢ ¢& TE€| 9 v¥E LZ 6C €€ A 4> Z¢€ | ?°lgenjeAleymaulos
S/ 89 9. €9 59 6S | €9 /9 ¥9 S9 | 19 <29 TL 99 P9 79 79 79 alqen|en A1sA
wbney
aq 01 s19algns ul $8sIN0)
0 0 ] T T 4 T T 0 T 4 0 0 T T 4 T T 9INS JON
0 0 0 0 0 0 0O 0O 0 O T 0 0 0 0 0 0 0 a|gen|eA |[e e JON
0 € N T T T Z T 0 T T T T T T T T T d|qenjen A1aA 10N
T4 LZ 6T €T €T Lc 6T €T V¥I VI | VT €T T 9T 9T ve 1T ST 9|gen|eA jeymsuos
S/ 0L S/ S8 S8 T. | /L 98 S8 8| €8 98 /8 ¢8 <8 L 18 €8 a|qen|en A1sp
saoualadxa
paseq-p|ay/feduld
0 4 0 T T T 0 0 T 4 T 0 T T 4 € 0 T 9Ins JON
€ 0 © @ 4 € 1% € T T € € T € 0 T @ 4 9|gen|eA |[e1e]OoN
9T 0 4 (A" 0T 9T ¢t 1T 8 €T | T 0T 9T (A 6 GT 0T cT 3|qen|eA AJaA 10N
9% 144 LE TS 217 .S |y S 29 GS | 6€ ¢S5 Ly 0S5 €S 0S (514 0S | @°lgenjeAreymaulos
S¢ 7S 8G 16> 6€ € | L& Ty 8 o0¢€| ¥ ¥E 9 V¥E 9€ TE 6€ SE alqen|en A1sA
% % % % % % % % % % | % % % % % % % % §9SIN0J Spoylaw uolednps
1ay10 owedsiH xoelg SUUM prewisd SN |+0S SOy SOE SOC | +S¢ P¢-STv1-0T 6-9 ST [SAHeUS)V [euohipell v
aoey JETIETS) aby 8oualIadx3 Jo SIea A 21noy uoreredaid

20BY pue JIapuas ‘aby ‘aousliadx3 Jo siea A ‘@1noy uoneredald Aq yoea] 01 asualedwo) Buidojoasq ul eusll) ajgqeneA LY

Profile of Teachers in the U.S. 20159

National Center for Education Information



9 € 4 1% 14 L € 14 S S 4 @ € S L L € 14 2InS JON
9 0 4 T T € 0 T T € 0 T T 1% T 4 T 4 a|genjeA ||ele 10N
€ TT 6 1T TT OT |0T 8 TT €T | OT 6 6 TT A A (013 T a|qen|eA AJaA 10N
Ly (074 6¢ Ly )74 Sy |vw v 6V vy | ¢v 87 8y SV Vv 6€ Ly 1% a|gen|eA leymawos
8¢ 174 65 9¢€ 6€ g | O €€ ve| G¥ 6€ OF S€ 9OF 6¢€ 8¢ 8¢ a|genjen Aisp
Jofew ealre
103lgns s,au0 ul Aynoey ayL
9 9 L ] ] L ¥ v 9 L Z 14 14 L L €T € 14 9INS 10N
9 0 S 4 4 S 14 € T € € 14 T 1% T 14 @ € a|genjeA ||e e 10N
€c 9T 0T 6T 9T 8¢ [T¢ ¢¢ €T LT | 8T 02 8T 8T GT 0¢ LT 8T a|genjen A1sA 10N
8¥ 144 9€ 141 Zs ¥v |6F 8y ¥S ¥S | 8 ¢S5 V¥S TS ZS 144 €S8 €9 a|gen|eA jeymawos
9T LE A4 0¢ 144 9T |¢¢ €¢ 9¢ 6T | 8 ¢¢ ¢¢ 0¢ V¢ 6T 14 (44 a|gen|en Aisp
Aynoey
uolreonpa Jo aba|j0d ayL
€ 0 0 0 0 0 T 0 0 T T 0 0 0 0 0 0 0 9INS 10N
0 0 0 0 0 T 0 0 0 0 T 0 0 0 0 0 0 0 3|gen|eA ||e e 10N
0 4 0 T T 0 T T 0 T T T T T T T T T a|gen|eA A1oA 10N
6 6T 144 VT VT T¢c 9T VvT LT VI | OT 9T 8T VT 9T 6T VT 97 9|gen|eAleynsuios
88 6. 9. S8 78 8, [¢8 S8 €8 ¥8| 88 ¢8 08 G8 €8 08 a8 €8 alqen|en AisA
saoualladxa
Buiyoeal umo s,auQ
€ I4 4 T T T Z T T T € T 0 4 T T T T 9INS 10N
0 0 0 Z Z € € 0 AN 4 Z T € I4 I4 T 4 4 a|qen|eA ||e]e]oN
A4 €T LT 6T 6T LT |9T 8T 6T 0C| ST 0¢ T¢ T¢ LT 9T 6T 8T a|gqen|eA A1aA 10N
1474 v 149 8v 9 9 eV v 9¥ 6v | 6€ 4] v 19974 8v 1474 9 Ly a|gen|eA yeymswos
e 144 Ly (014 Ze € |9¢ G TE€ g | Ty 9¢ 9¢ €€ ¢ 8¢ T e a|qen|en A1sp
UMO S,8U0 uo Bulkpms
€ 0 0 0 0 T 0 T 0 0 0 0 T 0 0 0 0 0 9INS 10N
0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 a|gen|eA ||el1e 10N
0 € € @ 4 v 4 € 4 4 T € T € T 4 @ 4 a|genjeA A19A 10N
6T ¥4 6¢ T TC /2 |S¢ ¢¢ 8T €¢| 1T¢ ¢¢ VvZ¢ €2 6T 9¢ T¢C (44 a|gen|eA jeymawos
8. 9. 89 LL LL 89 |€.L v. 08 SL| LL Vv. V. Vv. 6. €L LL 9. a|gen|en Aisp
% % % % % % % % % % [ % % % % % % % % |sanbes|j0o/siayoesl 1Yo
18y10 oluedsiH ol  SNYM peweH SN |+0§ SOY SOE SO0Z | +SZ ¥2Z-ST ¥I-0T 6-9 G-T [pAneussyy [euonipel L
lapuas aby 2oualiadx3 Jo S/eaA 21noy uoireredaid e

20BY pue Iapuas ‘aby ‘aousliadx3 Jo siea A ‘@1noy uoneredald Aq yoea] 01 asualedwo) Buidojoasq ul eusll) ajgqenieA LY

National Center for Education Information

70| Profile of Teachers in the U.S. 2011



9T 9 T T 1T €T (A" 6 OT <¢T | OT 8 9 1T 9T G¢ 9 6 papinoid oddns oN
6 € 0 14 1% ] 1% € 1% 1% € 14 € 9 € € 14 1% Iniday |1e1e 10N
6T 8T TC ve ac /2 |0€ ¢ 9T O0C| 62 8¢ LT 22 LT €ec 44 ve Inydjpy Ao 10N
0S A4 o 14 1% o |[T¥ G 0S5 €v | 6 S 89 v ¥ A 174 Ly Inyday yeymawos
9 T€ 8¢ 9T 8T 9T | €T 9T 6T T¢| 8T ¥I 9T LT 22 9T 6T LT Inydjay Assp
|]auuosiad
Ausianiunyabajod
€ 4 € € 14 I4 v v T 4 ] Z 14 S T 1% € € papino.d 1oddns oN
€ 4 0 T T T 4 T T T 4 0 T € T € T T Inydjay |1e 1e 10N
9 0T € L L S L S 8 9| 8 9 8 9 S 14 L L Inydjey A1an JoN
14> ov 89 [A% 1N% 1% 87 6€ 6€ TV | G¥ 174 v 91 8¢ 17 1474 (A% Inidjay reymswios
€S9 Ly 9e Ly Ly Sy |[6€ 19 TS TS| Iy 87 9 O ¥S 144 VA4 Ly Inydjpy AsdA
|[auuosJiad |ooyds 1aylo
9 € 8 S ] 14 8 ¢ ¢ ¢ L € S 9 14 6 1% ¥ papinoid 1ioddns oN
@e, 8 8 L L 8 6 ¥ L 6 | 0T € 8 A 9 8 L L Inydjay |re e 10N
8¢ GT 6T €ec €c T¢ |[T¢ ¢¢ T¢ S¢ | LT 9¢ €¢ 1T¢ ¢ 144 44 Zc Inydjay Ao 10N
TE 174 14 A7 (07 ¥ |OF 2¢v € OV | 6€ ¥r OF <2 OF 6€ 1A% TV Inyday yeymawos
€T 6¢ 1€ ve 14 [44 I¢ 6C¢ 9¢ €2 | 9¢ €¢ 14 0¢ 6¢ 0¢ 9¢ 9¢ Inyday Assp
rediouiid jooyos
6 € 0T A TT ¢t |9¢ Tt ¥ €| 1¢e 9T 8 9 14 9 el ¥T | papinoid poddns oN
9 € € 14 14 € € ¥ S v T c S L 14 9 € € Inydjay |le ye 10N
9T S L 6 8 IT |8 6 8 6| 9 8 9 2T 6 €T L 8 Inydjoy A1an JoN
6 6T ¢ TC TC 8T |¥T 6T €2 8¢ | ¢t 8T 8T TZ S¢ @e, (014 0¢ Inydjay reymewios
6S 69 9% S 99 9§ |87 99 T9 95| 6V 95 29 V¥S /S €9 LS SS Inydjpy AsoA
% % % % % % % % % % | % % % % % % % % 1ayoeal Jows
laypo  owmedsiH  oelg SUYM plewsd B9JeiN (+0S SOF S0€ SO0¢ [¢-0¢ 6Z-ST E-oﬁ_ 6-9 S-T [9AeUIallY [euonipel L v
lapuas aby 2oualiadx3 Jo S/eaA 21noy uoieredaid

pue Japuag) ‘aby ‘aaualiadx3 Jo sieaA ‘@1noy uoneledald Aq yoea] 01 9aualadwod buidojpaaq ul uoddns Jo ssaujnydisH '8y

Profile of Teachers in the U.S. 2017 1L

National Center for Education Information



z. LY 69 €l T, /9 |S. €. € S9| 9. TL ¥. €8 €9 79 €L €/ | papinoid 1ioddns oN
9 0T 0 9 9 S 9 L ¥ L| ¥ 0T 9 € S 4 L 9 Inydjay |re ye 10N
€ 6T ot 2T 2T €T |2T 1T TIT ¥T| ¥#T €I TT L VT 0T €T A Inydjay Asan 10N
9 9T 9T L 8 8 S L 0T 8| ¥ 9 l S TII €T 9 L Inydjay reymawos
€T 8 S € € L Z € ¢ L] T z 4 L T T € Inydjpy AsoA
oyoea] 01 sdool] ‘eduswy
10} yoea] ‘6's ‘|auuosiad
Aouabe arenld/algnd
0S 62 €e 17 S 6 |GV Oy 9 V¥ | 6v T¥ Iv 2S5 P 8Y o1 ¥¥ | papiroid Loddns oN
6 ST 0T 9T GT 9T |#T GT 2T 6T | TT 6T LT 9T 2T T 9T ST Inydjay |le e 1oN
2z 12 62 9z GZ 62 |92 0¢ €¢ Gz | 62 62 0C 8T /2 ve 9z 9z Inydjay Asen 10N
6T €2 ze A € 2T |#T 2T 9T OT| TT Ol 6T 2T ST €T €T €T Inydjpy reymawos
0 9 S 4 4 € I € € T/ o0 T € T € v T 4 Inyd ey A1ap
% % % % % % [% % % % | % % % % % % % % |auuosiad Aouabe areis
lsyl0 owedsiH >oelg SlNYM Pplewad 3SeN [+0G SO SO0E SO¢C |Z-0C 6¢-ST E-oﬁ_ 6-9 G-T [eAleuwls)|y [euonipel L v
Japusn aby aoualiadx3 Jo S/eaA 21noy uoireredaid

pue Japua9) ‘aby ‘@aualladx3 Jo siea A ‘@1noy uoneltedaid Ag yoea] 01 9dusladwo) buidojpaaq ul yoddns Jo ssaujnjdisH '8V

National Center for Education Information

72| Profile of Teachers in the U.S. 2011



€ € 0 T Z T Z € 0 1| ¢ Z T 0 T 0 4 T 2InS 10N
6 € S S S s ot 9 € v |zt 9 % 9 4 4 9 9 aaibes|p A|Buons
6 0T vT 1T 45 8 [oT 2T TIT ST| . OT 9T 6T OT 1T ZT 45 sa.BesIp reymawos
143 A7 St a7 2 T¥ |OF OF 2y S| € Sy 8¢ I¥ tP 6¢ 57 474 aa1be reymawos
47 A7 9g ov 6 GV |l€ 6 ¥¥r GE| S 9 Tv¥ vE &EF 8y L€ 6¢ aalbe A|Buons
UOI1eAISSJO WOO0JSSE|D 103lIp
sapnpul reyl sJ1aad >n_ uolenjens
0 0 0 0 0 0 0 T 0 o0f o 0 0 T 0 0 0 0 3InS 10N
9 S z 4 4 14 v ¢ T T/| ¢ 4 4 € T € 4 14 aaibesIp A|Buons
9 4 L 9 9 9 9 6 ¥ G| 8 S L 8 14 L S 9 sa.BesIp reymewos
€5 St 8y ov I /v |TS Oy 66 €€| 8 87 6€ 6E 8€ 1% a7 474 @a1be reymawos
145 8Y (1% 2s TS €y |8€ 6y SS T9| T¥ v¥ TS 6¥ LS Ly 0§ 6V aa.Be A|Buons
017eAI9SCO0 WOO0ISSE|D 103lIp Sapnjoul
Jey] Jojedisiuiwpe >n_ uolenjens
0 0 0 0 0 0 0 T 0 o0f o 0 0 T 0 0 0 0 3InS 10N
9 g 4 € € 9 € ¥ € v |1 ¥ € S € 9 € € daiBesip A|Buons
€T L L 1T 6 ¥T | 6 OT OT 2T | OT 8 8 2T OT vT 8 0T sa.BesIp reymewos
8¢ 9z €e L€ 9 OV |2y 66 2€ 2€| L& vy 8¢ 62 GE L€ L€ 1€ aaibe reymawos
4% 29 65 6v TS Oy |97 9y G5 ¢5| ¢ vr TS €5 2§ 147 2§ 0S aa.Be A|Buons
yoeal
01 arels ayl Aq paiiiad Any bulag
0 0 0 T T 0 T T T 0| T T 4 0 0 0 T T 8InS 10N
°14 €T 2z ve € ¢¢ |S¢ lz €¢ ¢Cz| 0 ¥g €z lz LT 9T e 514 aaibesip A|Buons
°14 6T ve L2 8¢ G¢ |lZ S¢ ¥z 0g| € 9z €€ lz 92 92 L2 12 sa.BesIp 1reymewos
187 €5 117 57 & /v |€v 2v 9¥ Tv| 6 Ly 9¢ Ty 0S 6 A7 47 @a.be reymawos
6 ST 0T S 9 L v 9 9 1| 2 € S S L 6 S 9 sa.be A|Buons
% % % % % % % % % % % % % % % % % % PJ0JS 1S9] pazipiepuels >Q painseaw
sjuapnis Jo ssalboud olwapesy
layio owedsiH oelg SlYM plewsd 9N |+09 SO SOE SOC | +9¢ ¥Z-ST vﬁ-oa.. 6-9 G-T [eAneula)y euonipel L v
aoey Japuas aby aoualladx3 Jo srea A 21noy uoieredald

22eyY pue Japuas) ‘aby ‘aousliadxg JO SieaA

‘@a1n0y uoneredald Ag siayoea] Jo uoneauylend aulwialag 01 SJusWainseaN "6y

Profile of Teachers in the U.S. 20178

National Center for Education Information



74| Profile of Teachers in the U.S. 2011 National Center for Education Information



